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ABSTRACT 
The purpose of this field experience was to develop an 
elementary gifted program to be implemented in Paris Union 
School District No. 95 in Paris, Illinois. In 1981 this 
writer began working with gifted students in one of the 
elementary schools in Paris Union School District No. 95. 
That first program was not considered successful, and the 
following year there was no gifted program. In 1983. this 
writer was hired as the teacher for the elementary gifted 
students in Paris Union School Distri�t No. 95. The program 
which was followed in 1983 was different than the first 
gifted program, but it also had many problems. This re-
searcher believed that the education of gifted students in 
Paris Union School District No. 95 was a.n important issue that 
deserved extensive study and planning. Thus, this field 
experience VJas felt to be necessary and relevant • 
.  
Although this field experience was developed for the 
elementary schools of Paris Union School District No·. 95, 
this re se a.rcher believes it could easily be modified to fit 
the needs of any similar sized school district needing an 
elementary gifted program. rt is divided into four chapters. 
Chapter one gives some background information on problems in 
eifted education. 
Chapter two reviews related literature on eifted educa­
tion. The writer has divided this review into five sections: 
Identification and Definition, Characteristics of Gifted 
Children, Curriculum, Organizational Structure, and Evaluation. 
Chapter three presentG the m odel for the ele:nentary gifted 
progTarn for ?aris Uni on ,(;chool District �·�o. 95. This cha11ter 
gives a brief background of ele111entary gifted education in 
Paris prior to this program. ::ext follows the district phi2.­
osopi1y, the program goals, and then a detailed program description. 
Chapter four include$ the summary, conclusions , and the 
vrrj.ter 1 s rccom:11enda.tions for implementing the gifted program. 
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In the Lincoln-Douglas debates (Springfield, Illinois, 
June 26, 1857), Abraham Lincoln said in reference to the 
Declaration of Independence: 
I think the authors of that notable instrument 
intended to include all men, but they did not 
intend to declare that all men were equal in 
all respects. They did not mean to say all 
were equal in color, size, intellect, moral 
development or social capacity. They defined 
with tolerable distinctness in what respects 
they did consider all men equal--equal in 
certain inalienable rights, among which are 
life, liberty, and the pursuit of happiness. 
(Singleton, 1980,·p. 6) 
Educational institutions must not forget there are dif-
ferences among men, and individual uniquenesses must continue 
to be addressed by the school curriculum. Recognizing that 
differences exist is not enough. Provisions must be made for 
those differences. 
Not all gifted children draw attention to themselves, but 
those who do through their precocity are constantly in the 
public eye, sometimes as stars-, sometimes as sties. It is 
difficult ·to ignore them, but often easy to neglect them. 
Educators and laymen have often reacted ambivalently to these 
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children, appreciating their special qualities while doubting 
their right to special educational programs. Some educators 
believe that the gifted can make it on their own without extra 
help and consider special programs for such children as lux­
uries that are v1elcome when they are affordable and quickly 
disposable when they are not. According to this point of 
view, whoever fails to measure up to normalcy, as reflected 
in the normal curve of ability and performance, has a right 
to every kind of necessary assistance; whoever exceeds levels 
of functioning that are normal for most children may receive 
praise but no extra attention. Rarely is thought given to 
the possibility that democratic education means stretching 
each child's mind to its own outer limits without injury to 
mental or physical health. 
In recent years many school communities have shown an 
increased interest toward providing programs for the gifted. 
Even in this period of declining enrollments, school closings, 
staff reductions, and adverse economic conditions, many dis­
tricts are experiencing a climate of receptivity from their 
respective communities toward implementing gifted projects. 
This growing interest in the gifted at school is helping 
sharpen public concern for the individualities of all children. 
Differentiated education is beginning to replace procrustean 
education, and fewer people are making a fetish of average­
ness in the normal curve. Yet, this new awareness that 
"sameness"' and "equality" are not synonymous terms when 
they refer to educational opportunity has not always led to a 
clear understanding of existing knowledge in the field. A 
great many myths have masqueraded as truisms, and they tend 
to be reinforced rather than exploded in some of the aware­
ness rallie s ,  lecture s ,  and workshops on behalf of gifted 
children. Even the professional literature has been affected 
by un substantiated claims about the nature and nurture of 
giftedness and by rhetoric that appeals more to the emotions 
than to reason ( M organ , Tennant , Gol d ,  1980). 
Morgan et al. ( 1980) point out that educators are being 
forced to re-examine the effectivene ss and even the purpose 
of education , by the current re surgence of interest in the 
education of the gifted and talented. Children with almost 
every conceivable type of le arnin g problem have special pro-
grams available to them. However , the special needs of the 
gifted seem to often be ne glected .  The situation was de-
scribed by Gallagher ( 1975) as follows: 
We Americans are justly proud of our e galitarian­
ism , of our demand for equal education for all , but 
we are e qually proud of our goal of individualiza­
tion t o  fit the program to the child ' s  needs. We 
have moved far toward providin g access to education 
for all , but we are less effective in meeting the 
differing needs and abilitie s of individual children . 
For those children at the extremes--the handicapped 
and the gifted--the commitment to individualization 
has been halting and incomplete . (p. 9) 
I t  is  a personal and societal tragedy to fail to help 
gifted c hildren reach their potential. As Gallagher (1975) 
wrote: 
How can w� measure the son ata unwritten , the cura­
tive drug undiscovered ,  the absence of political 
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insight? They are the difference between what 
we are and what we c ould be as a society. (p.9) 
Every school in our c ountry probably has gifted children 
\'1ith their talents being wasted be c ause of inappropriate and 
unchallenging educational experience s. In recent year s edu-
cators and legislators v1illingly admit the need for special 
funding and programs for the gifted , but the gifted still do 
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not have equal access to appropriate educ ational opportunities. 
STATEMENT OF 1'HE PROBLE;··i 
To educators the current interest in programs for the 
gifted is heartening and long overdue . There has not been 
so much evident concern for the gifted since the Sputnik era 
in the late fifties. At that time educators and society alike 
were forced to promote spe cial programs for the gifted due to 
the cry for scientists and highly trained intellects. f.lany 
able students were enc ouraged , often pressure d ,  to engage in 
scientific study to enable our country to compete with the 
Sovie t Union. The brief spurt in gifted programs ,  as well 
as the many failures among them, were due to the focus on 
societal rather than individual needs. 
During the sixties the emphasis in education shifted to 
equality of opportunity, often perceived as sameness, and 
interest in the gifted de clined. Very few profe ssional 
articles concerning gifte d  educ ation were publishe d .  Only 
39 researc.h reports on the gifted were published between 1967 
and 1974 (Horgan e t  al. , 1980). 
By the late seventies there were unmistakable signs of a 
revival of interest in education of the gifted. Morgan et al . 
(1980) believe the biggest boost probably came from a 1970 
Congressional mandate that added Section 806, ''Provisions 
Related to Gifted and Talented Children , "  to the Elementary 
and Sec ondary Educational Amendments of 1969 ( Public Law 91-
230). The United States Commissioner of Education �as 
directed to study the state of programs for the gifted and 
to offer recommendati ons re garding needed policies on be half 
of this group. 
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United States Commissioner Sidney P. Marland , Jr . ,  ( 1972) 
issued a report which described the poor state of programs for 
the gifted and clearly showed the need for further c oncern and 
effort. The report stated th&.t fen!c:r t!1an four per cent of the 
nation's one-and-one-half to two-and-one-half million gifted 
children were receiving satisfactory services , and most of 
these were concentrated in only ten states. M arland 's  report 
brought federal encouragement which helped provide the impe tus 
needed to revive interest in  the gifted. An even more impor­
tant result of the report , is educators across our country 
have become increasingly aware of the need to avoid the pro­
gram failures of the sixties and develop programs that will 
bec ome permanent features of the general curriculum (Johnson , 
1980) . 
Curriculum designers need to understand the difference 
between the terms , programs and provisions , as described by 
Morgan et  al . (1980) . Provisions are fragmentary, unart ic­
ulated ,  and temporary activities for the gifted students , which 
are neither followed up in any meaningful way nor preceded by 
any me aningful le ad-in activit y ,  but are f ounded instead upon 
the interests of the particular teacher who happens to be 
working with a particular class at a particular time . These 
provisions usually disappe ar with a change in personnel. 
Renzulli and Smith (1980) believe far too many programs for 
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the gifted are esser:tially collections of fun-and-games ac tivi-
ties , or provisions as Morgan et  al . would describe the m .  
"A program on the other hand is c onsidered a. sine qua !!.QB of 
educational life and has a prominer..t place in any educational 
curriculum" O<organ et al . ,  1980, p .  2) . I t  is a part of the 
�ainstream of education and does not rise and fall with public 
opinion. The attainment of program status should be the upper-
most goal of those advocating plans for the gifted and talented. 
The need for a consistent definition of " giftedness" has 
been recognized by many educators. A majority of a United 
States Office of Education advisory panel agreed upon the 
fallowing definition (Harland , 1972) : 
Gifted and talented c hildren are those identified 
by professionally qualified persons who ,  by virtue 
of outstanding abilities , are capable of high per­
formance . These children require differentiated 
educ ational programs and/or services be yond those 
norm ally provided by the regular school progrrun in 
order to realize their contribution to self and 
society. 
Children capable of high performance include those 
with demonstrated achievement and/or potential 
ability in any of the following are as , singly or 
in combination: 
1. general intelle ctual ability 
2 • .  specific academic aptitude 
3. cre ative or productive thinking 
4 .  le adership ability 
5. visual and performing arts 
6. psychomotor· ability 
It can be assumed that utilization of these criteria 
for the identification of the gifted and talented 
will encompass a minimum of three to five per cent of 
the school population. ( p. 10,11) 
Program directors must be aware of the specifics of how 
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the characteristic s  of gifted students relate to the develop­
ment of both a program structure and the curricula. If the 
special needs of gifted students are to be met ,  the program 
must be different from the re gular curriculum in certain quali-
tative ways� Qualitativel y  different implies that the program 
be designed to enhance or take into account what is special 
about these children. If they are considered different 
enough ( in need s ,  learning style s ,  cognitive styles ,  motiva­
tional characteristic s )  to need a special program , then the 
curriculum must be built around the characteristics that make 
the program nece ssary ( Make r ,  1982) . 
Qualitatively different is a value-laden and ambiguous 
term. The following definition is provided by the United 
State s Office of Education ' s  Office of the Gifted and 
Talented: 
"Differentiated education or services" means that 
process of instruction which is capable of being 
integrated into the school program and is adapt­
able to varying levels of individual learning 
re sponse in the education of the gifted and talented 
and includes but is not limited t o :  
( 1 )  A differentiated curriculum embodying a high 
level of cognitive and affective c oncepts and 
processes beyond those normally provided in 
the regular curriculum of the local educational 
agency: 
(2) Instructional strategies which accommodate 
the unique learning styles of the gifted and 
talented; and 
( 3 )  Flexible administrative arrangements for in­
struction both in and out of school, such as 
special classes, seminars, resource rooms, 
independent study, student internships, men­
torships, research field trips, library 
media research centers and other appropriate 
arrangements (USOE , 1976 , pp. 18665-18666 ) .  
A comprehensive log�cal theory of differential education 
for the gifted has been developed by Ward ( 1961). Ward 1 s 
definition presents a series of formal propositions and cor-
ollaries that take into account both the characteristics 
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of the gifted and the probable societal roles they will assume 
because of their superior intellect. His propositions and 
corollaries relating to the design of curricula are: 
I. That the educational program for intellectually 
superior individuals should be derived from a 
balanced consideration of facts, opinions based 
on experience, and deductions from educational 
philosophy as. these relate to the capacities of 
the individuals and to the probable social roles 
which they fill. (p. 81 ) 
II. That a program of education for the intellectu­
ally superior should be relatively unique. (p.86) 
III. That the curriculum should consist of econom­
ically chosen experiences designed to promote 
the civic, social, and personal adequacy of the 
intellectually superior individual. (p. 102) 
IV. That in the education of the gifted individual 
there should be considerable em phasis upon 
intellectual activity. (p. 126) · 
v. That the educative experience of the intellectually 
superior should be consciously designed as gen­
erative of further development, extensively and 
intensively, along similar and related avenues. 
(p. 141 ) 
V I .  That the education of the gifted child and youth 
should emphasize e nduring methods and sources 
of learning, as opposed to a terminal emphasis 
upon present state s of knowledg;e . ( p .  1 56 )  
V II .  That the instruction of intellectually superior 
individuals should emphasize the central function 
of meaning in the acquisition of fact and prin-
.. cip1e , and the varietie s of reflections of 
meaning in the developed communicative devices 
of rr. an • ( p • 1 6 1 ) 
V I I I .  That the instruction of the intellectually su­
perior should include content pertaining to 
the foundations of civilization. (p. 170) 
I X. That scientific methods should be applied in 
the conception and in the execution of the 
education for personal , social, and character 
adjustments of the intellectually superior 
individual. (p. 1 95) 
X. That instruction in the theoretical bases of 
ideal moral behavior and of personal and social 
adjustments should be an integral part of the 
education of intellectually gifted individuals .  
( p .  201) -
Renzulli1s ( 1977 ) ide as about qualitative differences 
are contained in his definition of "enrichment" as experi-
e nc e s  that ( 1 )  are above and beyond the re gular curriculum; 
(2) take into account the students' specific content inter­
e st s ;  (3) t ake into acc ount the students'  preferred styles 
of learning; and (4) allow students the opportunity to pursue 
topic areas ( where they have superior potential for perform­
anc e )  to unlimited levels of inquiry. A clearer picture of 
what he perceives as qualitative differences in e xperiences 
for gifted is  found in  his description of Type I I I  enrichme nt , 
the only one considered uniquely appropriate for the gifted .  
The Type III e nrichment goals are: 
1. To assist youngsters in becoming actual in­
vestigators of real problems or topics by 
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using appropriate methods of inquiry. 
2. To provide students with opportunities for 
taking an active part in formulating problems 
to be investigated and the methods by which 
the problems will be attacked.  
3. To allow students to  use information as raw 
data rather than reporting about conclusions 
reached by other persons. 
4. To provide opportunities for students' in­
quiry activity to be directed toward some 
tangible produc t .  
5. T o  provide students with an opportunity to 
apply thinking and feeling processes to real 
situations rather than structured exercises. 
( p.  9) 
According to Kaplan (1974), differentiation of curricu-
lar activities for the gifted and talented relies on the 
elaboration of ( 1 )  procedures for presenting learning oppor­
tunities, (2) nature of the input, and (3) expectancies for 
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learning outcomes. She provides the following guidelines for 
differentiating learnipg within the re gular curriculum: 
Proce dures for Presenting Le arning Opportunities 
Exposure: Students are exposed to experiences , 
materials , and information which is 
outside the bounds of the re gular 
curriculum , does not match age/grade 
expectancies , and introduces some­
thing new or unusual. 
Extension: Students are afforded opportunities 
to elaborate on the re gular curricu­
lum through additional allocation of 
working time , materials , and experi­
ence s ,  and/or further self-initiated 
or related study. 
Development: Students are provided with instruc­
tion which focuses on thorough or 
new explanation of a concept or a 
skill which is part of a general 
learning activity within the re gu­
lar curriculum. ( p .  123) 
Kaplan describes the input appropriate for gifted as 
(a) accelerated or advanced , (b) more complex, (c ) ·beyond 
the re gular curriculum, (d)  selected by the students acc ord-
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ing to their interests, and (e ) concerned with the more abstract 
concepts in each content area. The level and type of resources 
used or available to these individuals is different from those 
available for all students .  
'I'he expectations for gifted learners are different from 
those for all children in: (a)  creating new information, ideas , 
or products; (b) setting aside longer time periods for le arn­
ing; (c ) providing more depth of thought or investigation; 
(d)  transferring and applying knowledge to new areas; (e ) show­
ing personal growth or sophistication in affe ctive areas ; 
(f) developing new generalizations; (g)  developing higher 
levels of thinking; and (h) designing and implementing their 
own study. 
Gallagher ( 1 975), in describing how to modify the re gu­
lar curriculum to make it more appropriate for meeting the 
needs of the gifted childre n ,  sugge sts that there are three 
aspects  that can be changed: the content of the material to 
be t aught ( i . e . ,  stressing more complex and more abstract 
concepts ) ;  the method of presentation of material to the stu­
dents ( going beyond the mere absorption of knowledge to the 
development of a learning style that will be useful in later 
studies and in later life ) ; and the nature of the learning 
environment (moving the child t o  a different setting or chang­
ing the nature of the existing instructional setting) . 
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There appear to be several common elements in the various 
definitions of qualitative differences in that they (1) build 
upon the characteristics unique to gifted students, (2) include 
concepts at higher levels of abstraction or greater complexity, 
(3) emphasize the development of thinking skil ls at a higher 
level than acquisition and memory, and (4) provide any admin­
istrative or other arrangements necessary to enable all pupils 
to utilize their full potential. 
It is the goal of this study to examine the factors which 
are necessary for understanding gifted students and their unique 
educational needs, and then develop a� appropriate program for 
the identified elementary gifted students of Paris Union School 
District No. 95 where this researcher is a teacher of the 
gifted students. 
CHAPTER I I  
REVIEW OF THE RELATED LITERATURE 
IDENTIFICATION AND DEFINITION 
Who are the gifted and t.alented? In the early 1 900' s 
giftedness was assumed to mean an " odd ball" with an IQ of 
at least 1 3 5. Graduall� the spectre of giftedness has in­
creased until now experts feel that from three to five per 
cent of any population should be considered gifted. Acc ord-
ing to some , the three t o  five per cent is a c onservative 
e stimate and does not include the e stimated twenty per cent 
wb.o drop out of the system or a large per cent of minorities 
for whom pre sent identification procedures often are biased 
(Single ton , 1980). 
To aid in the identification of the gifted and tale nte d ,  
the United States Office of Education developed a fairly 
comprehensive definition of gifted and talented as: 
those individuals identified by professionally 
qualified persons who ,  by virtue of outstanding 
abilitie s ,  are capable of high performance . 
The se are children who require differentiated 
educational programs and/or service s beyond 
those normally provided . by the re gular school 
program in order to realize their contribution 
to self and society (Executive Summary,  197 1 ,  p. 3 ) .  
Children capable of high performance include those with 
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demonstrated achieveme.nt,. on standardized tests and/or potential 
in any of the following areas, singly or in combination: 
(a) general intellectual ability; (b) specific academic apti­
tude; (c) creative or productive thinking; (d) leadership 
ability; (e) visual and performing arts; and (f) psychomotor 
ability (Rubenzer, 1979).  
1 4 
Stark ( 1975) provides a more operational definition for 
each of the areas of giftedness. Children of generally high 
intellectual ability will function exceedingly well in almost 
all academic areas. Children who exhibit specific academic 
aptitudes typically excel in perhaps only one or two academic 
areas. The child with exceptional creative ability can be 
described as the pupil who generates.unusual, frequent, and 
high quality ideas or solutions to problems. Children with 
leadership ability demonstrate consistently exceptional capac­
ity to motivate and organize other children. Exceptionally 
good aesthetic production in such areas as the graphic arts, 
sculpture, music and dance is often indicative of high ability 
in the visual and performing arts. Children classified as 
possessing talent in the psychomotor area of functioning usu­
ally exhibit exceptional mechanical reasoning skills or 
superior athletic ability. 
According to Grinter ( 1975), approximately 9 5  per cent 
of all children identified as gifted and talented cluster into 
the areas of intellectual giftedness or specific academic 
aptitude, primarily as a function of the relatively greater 
accuracy in the identification of these two talent areas. 
It is apparent that with respect to multi-talent identi­
fication, psycho-metric techniques are still at an embryonic 
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stage as evidenced by Guilford's ( 1 9 59) studie s of the intel­
le ct . He concluded that "there are 120 possible spe cific high 
level talents ,  with over 80 disc overed to date" (p. 473). The 
best conventional tests measure le ss than one half of these 
hypothe sized specific talents (Gowan and Bruc h ,  197 1 ) . 
Anastasi ( 197 1 )  suggests such factors as (a) socioec onomic 
sampling biases inherent in tests designed primarily for the 
white middle class, ( b )  expertise of test administrator s ,  
(c ) possible e ffects of test anxiety, and (d) the motivational 
state of the subject further complicate identification by con­
ventional testing procedures.  
Identification programs should take into account the 
possible masking of talent; that i s ,  a highly creative pupil 
may not nece ssarily be exceptional in academic tasks nor may 
the intellectually gifted child be able to expre ss his/her 
talent bec ause of a learning or behavioral disability. The 
child's preschool environmental experiences should also be 
studied (Rubenze r ,  1979). 
Multi-talented identification mode l s  are currently being 
employed i n  more and more states.  The se models often utilize 
the following screening techniques: standardized te sts (top 
five percent ) ;  past performance; teacher and supervisor rec om­
mendations; peer identification; and observation. Of course , 
each talent area differs with respect t o  ease and accuracy of 
identification of said talent , and overlap of talents does 
occur (Rubenzer,  1979 ). 
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A discussion of identification procedures and instruments 
utilized lor the six talent areas follows. 
General Intellectual Ability . Generally speaking, in 
the area of intellectual giftedness, children equaling or ex­
celling the 95th percentile (Sanborn, 197 1 )  on individual 
intelligence tests (Stanford Binet, Form LiJi, IQ = 127, or 
\'/echsler series WISC-R. Vl?PSI, WAIS FSIQ = 125) are considered 
intellectually gifted . 1-IO'Never, the suggested IQ "cutoff" 
ranges from an IQ of 115 (Gowan, 1964) to 1 32 (Gifted Children's 
Association, 197 1 ) .  In order to somewhat mitigate the pos­
sible effect of cultural biases inherent in· most IQ tests it 
has been recommended by Tunney ( 1975) that the top five per­
cent of the subgroup be treated as talented and gifted . 
The use of individual intelligence tests have been proven 
to be most useful in identifying exceptional ability in prob­
lem solving, learning; scholastic attainment, and vocational 
success (Butcher, 1968). The chances of accurate identifica­
tion of the gifted child are much greater with individual 
intelligence tests than with the use of group tests. Of the 
two most prominent individual intelligence tests in current 
use, the Stanford Binet (Form LM) appears to have advantages 
over the Wechsler Intelligence Scale for Children - Revised. 
In comparative studies (Gallagher, 1966) it was found that 
the Stanford Binet has a higher IQ range than the Wechsler and 
that the Wechsler scale does not encompass extremes in intel­
ligence as well as the Stanford Binet. 
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To date, individual intelligence tests have been the 
relatively most accurate single measure for the identification 
of the intellectually gifted. The use of individual intelli-
gence tests however, is often impaired by cost and the 
present assignment of priorities for· testing. Furthermore, 
individual intelligence tests do not adequately cover such 
areas as creative potential, leadership ability, aesthetic 
production or psychomotor skills. These tests may also penal-
ize children with language or environmental handicaps 
(Martinson, 1974). 
Suecific Academic Aptitude. With respect to identifica­
tion procedures in the specific academic aptit�de talent area, 
Gowan ( 1967) has developed a viable identification model. 
An integral aspect of Gowan1s model is teacher involvement. 
The utilization of teacher judgment in talent search has been 
considered as most helpful and accurate if teachers are made 
aware of common errors encountered when identifying gifted 
and talented pupils. Gowan' s ( 1967) "Reservoir Model" sug­
gests the following measures: 
1 .  Select the approximate percentages of students 
that you wish t o  include in a program (not 
less than one percent or more than ten percent). 
2. Use a group intelligence test, screen and cut 
at a point which will give five percent. Put 
the top ten percent of this group into the 
program. Place the remainder into the reservoir. 
3. Circulate to each classroom teacher a paper 
in which he or she is asked to nominate the 
best student, the child with the largest vo­
_cabulary, the most original and creative 
child, the child who does the best critical 
thinking, etc. 
4 .  Use an achievement battery and cut at a point 
which will yield three percent of the students .  
Make a list of all students who are in the top 
ten percent in numerical skills; add both of 
these lists to the reservoir . 
5. Together with the principal, curriculum staff 
and guidance staff , plus a few teachers, go 
over and make a list of children who have 
achieved outstandingly in any skill , have 
leadership positions, are examples of read­
ing difficulties but appear bright , about 
whom any single individual feels might be in 
the program, etc. Place these names in the 
reservoir (p. 34) 
All pupils in the reservoir should now be ranked as to 
the number of times they have been mentioned� All children 
having three or more mentions should be automatically 
included in the program. All children having two citations 
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should be sent for individual intelligence testing . If 
possible , children mentioned once should also receive testing . 
Creative and Productive Thinking . Theorists have con-
eluded that personality variables play a significant role 
in creative thinking or productive thinking.( Taylor and 
Getzels , 1 975) . Therefore , many of the screening devices 
utilized to identify creative individuals have characteristics 
similar to personality inventories. The Renzulli/Hartman 
Scales for Rating Behavioral Characteristics of Superior 
Students (see Appendix A )  includes scales for identifying 
creatively gifted students and can be used to identify gifted 
students through teacher observations . 
A more direct approach to the measurement of creative 
or productive abilities is the Torrance Tests of Creative 
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Thinkine (TTCT) (Torrance, 1966) . This instrument is a widely 
used device which is divided into two subtests: "Thinking 
Creatively with Words" and "Thinking Creatively with Pictures'.'.· 
The word subtest measures verbal creativity in the forr:1s of 
fluency, flexibility, and originality. The picture subtest 
measures nonverbal creative produ.c ti on in terms of fluency, 
flexibility, originality, and elaboration. 
Judgment of the craa.tivity of a product or products by 
an expert in a particular field is a f:iost effective method of 
identifying creative individuals. Rubenzer (1979) suggests 
that a combination of teacher screening, creativity test 
perforir.ance, and expert judgment of creative productions be 
employed in the identification of creative talent. 
Leadershin Abilities. The identification of individuals 
with expressed or latent leadership skills appear to depend 
almost exclusively on the observation of "leadership" behav­
iors. The Scales for Rating the Behavioral Characteristics 
of Superior Students by Renzulli and Hartman (Appendix A) 
include scales that relate to leadership abilities. Gowan's 
Reservoir Model also contains a listing of characteristics 
useful in identifying students with leadership skills. 
Visual and Performing Arts. The identification of indi­
viduals with artistic, dramatic, musical, or other visual or 
performing art abilities relies almost exclusively on expert 
judgment on the expression of the talent in question. There 
are only a few standardized identification devices for this 
talent area, and these are designed only for high school and 
college students .  Rubenzer ( 1979) suggests that perha.p.s the 
top one percent to five percent of a. local t alent search 
( art , music, or dr ama) could be con sid ered as gif ted or 
t alented . 
Psy c homotor Skills . The ident if ication o f  e xceptional 
athletic t alent has received considerable atten t ion; howeve r ,  
the identification o f  ind ividuals who po sse ss e xcept ion al 
mechanical or re asonin g skills has been relatively neglected. 
Group t e st s  such as the Guilford Zimmerman Aptitude Survey 
or the Different ial Aptitude Tests may be µs�ful for s creen­
in g students wit h.e xce ption al me chanical re ason in g sk ills 
by administering specific subtests of t hese devices. Again, 
unusually high q uality performance in rne chanic al t asks wo uld 
also be an indicator of talent in the psychomotor are a .  
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Rubenzer ( 1 9'?9) believe s t he role of parent s in the 
id entificat ion of the gifted and t alented should be in creased. 
A c cordin g to Ciba ( 1 974) , it h as been fo und t hat in general , 
parents are hig hl y  ac c urate in ident if yin g gifted st ud ents . 
It is sugg ested t hat a parent q uestionnaire designed to 
o bt ain relevant information on the gifted should be in cl uded 
in all identification pro c edures . Appendix B is an example 
of such a parent q uestionnaire. 
Ac cordin g to G al lagher ( 1 966) identific ation of gifted 
c hildren is not an easy task. The id ent ificat ion pro gram 
in the schools s ho uld be conducted by a person who is wel l  
trained in this area and who is awar e of the various 
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strengths and weaknesses of available methods. Table I gives 
a summary of some of the various methods that are used in 
identifying gifted children together with limitations of 
each as seen by Gallagher (1966). 




Individual intelligence tests 
Group intelligence tests 
Achievement test batteries 
"Creativity" tests 
May miss underachievers, 
culturally deprived, moti­
vational problems, emotional 
problems, and children with . 
belligerent or apathetic attitudes 
toward the ·school program. 
Definitely needs supplement-
ing with standardized tests 
of intelligence and achieve-
ment. 
The best method, but expensive 
in use of professional time 
and services. Not practical 
as general screening tool in 
schools �1th limited psycho­
logical services. 
Generally good for screening. 
May not identify those with 
reading difficulties, emo­
tional or motivational 
problems, or cultural impov­
erishment. 
Will not identify underachiev­
ing gifted children. In 
addition, same limitations as 
group intelligence tests. 
New and of uncertain validity. 
Show promise of identifying 
the divergent thinker who may 
be overlooked on IQ tests. 
May be too narrow in scope 
to be used without being sup­
plemented by other measures. 
Sugg-ested steps in the identification process have been 
made by the State of I llinois Area Service Centers . Appendix 
C lists these suggestions. 
CHARACTERISTICS OF GIFTED CHILDREN 
Renzulli ' s  ( 1977) three-circle description of giftedness 
includes three basic traits he believes most gifted individ- . 
uals possess ( see  Figure 1 ) .  He re ports: 
Research on gifte.d and cre ative persons in the 
adult world has shovm that although n o  single 
criterion c an be used t o  determine giftedness , 
persons who have achieved reputations of eminence 
possess a relatively well-defined cluster of three 
basic traits . The first of these traits is g-enerally 
acknowledged t o  be an above average, though not 
necessarily e xceptional , level of intellige nc e .  
A sec ond and perhaps more influential trait of 
eminent persons is a high level of t ask commitment 
or intrinsic motivation to perform in a particular 
are a.  
The third trait in the cluster that characterizes 
gifted persons c onsists of abilities that h ave 
usually been lump�d together under the he ading of 
"cre ativity" . (p.  33-35) 
Figure 1: Renzulli ' s  Three-Circle Description of Giftedness 
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Renzulli and Hartman ' s  Scale for Rating Behavioral 
Characteristics of Superior Students (Appendix A )  lists 
most of the characteristic s of gifted and creative persons. 
As the directions on the rating scale point out , these items 
were derived from the research literature on gifted 
individual s.  
Appendix D is a list of  characteristics of  gifted 
children used by the state of Illinois Area Service Centers. 
CUHRICULUi'1i 
The task of providing qualitatively different programs 
for gifted children is indeed a very challenging problem 
faced by e ducators. Clark ( 1979) reports it as " one of the 
most c omplex ,  most researched ,  and least clarified areas of 
gifted educ ation" ( p .  1 34 ) .  
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Be f ore one c an begin to consider designing program models 
for gifted children, it is imperative that goals be formulated· 
that identify the direction toward which such programs are 
pointe d .  Consideration must be given t o  two known fac t s .  
First of all , one must accept that gifted children are indeed 
different from their chronological agemates. Gifted children 
may differ from other children cognitivel y ,  affectivel y ,  
physically , intuitivel y ,  and socially. A number of individ­
ual characteristics associated with e ach of the preceding 
area s  may be used as a basis for providing differentiated 
options for the gifted c hild.  
The second kn O\�m fact is that any educational program 
designed for the g ifted must not only be d ifferent, but it 
must be qualitatively different . Johnson (1980) has li sted 
several goals for gifted curricula which he believe s are a p­
propriate considering the two related facts that g ifted 
children and their special prog rams must truly reflect dif-
ferences . These goals are as foll o\'/s : 
1. The environment should nurture human potential 
in decision-�aking, planning, perf orming, rea­
soning, communicating, and creatin g as processe s .  
2. The environment should value and enhance the 
child ' s  cognitive, affective, physical, intui­
tive, and social growth, whatever the extent 
of his personal talents or g ifts . 
3 .  The environment should provide a wide range of 
opportunities especially suited to the needs of 
gifted children. 
4 .  The enrivonment should be structured using data 
drawn from a multifaceted identifica.tion proce ss 
which has assessed the child's characteristics , 
needs, and cognitive style. 
5. The program should provide an interactive le arn­
ing process among students, teachers, parents, 
and community members of all ages. 
6. The program should provide o pportunities for 
learning and performing independent of the 
group as each child develops h is central talent. 
7. The environment must provide time , space , and 
facilitating support from staff and parents to 
assist students to become more self-actualized. 
8 .  The environment must provide o pportunities for 
students to use initiative , self direction, and 
originality in the solution of real-life and 
simulated problems. 
9. The environment must provide a setting in which 
each child gains experience in setting realistic 
goals and accepts some personal responsibility in 
developing h is personal educational program. 
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1 0 .  The program should reflect a c ommitment to use 
of multi-media resources, multi-leveled ma­
terials, multi-modal teaching and learning 
strategies. 
1 1 .  The program should be conceptualized to enhance 
and promote the child ' s  intellectual freedom, 
expand his career goals, and broaden his horizons. 
12.  The program should be designed to enhance the 
discovery of new knowledge and power in the 
area of a child ' s  talent. 
1 3 .  The program must be designed to promote self­
evaluation and criticism of performance and 
attainment of self- selected goals.  
14.  The program must be desi gned to integrate the 
specially designed gifted learning opportuni­
ties with the regular curriculum program. 
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1 5 . 'I'he program should ac tively intervene to stim­
ulate the child ' s  creative thinking ability 
and h i s  task commitment, whatever the nature 
of his gifts. ( p .  1 5 )  
Appendix E consists of a list of principles of a differ­
entiated curriculum for gifted students. This list comes 
from the state of Illinois Area Service Centers. 
Tannenbaum ( 1 976) describes several possibilities for 
content adjustment in developing curriculum for the gifted . 
Telescoping, or ac�eleration or grade skipping is the first 
adjustment to be considered in each of the content areas. 
The second adjustment is expansion of basic skills. This 
ad.justment indicates the need for gifted students to have 
the skill s  to produce as well as consume knowledge. The third 
adjustment, prescribed augmentation, refers to activities or 
experiences designated by the c urric ulum. The purpose of the 
next adjustment, teacher-designated augmentation, is to 
e nc ourage teachers t o  de sign exc iting, original, and appro-
priate activities for the gifted students they have. The 
last adjustment is the devel opment of out-of- school ment or-
ships, internships, spe c ial field trips, and explorations. 
Renzulli' s ( 1 984 ) Enrichment Triad ;·,;odel ( see Figure 2 )  
for gifted stude nts delineates thre e type s of enrichment ac-
ti vi ties for students. 'l.'ype I ,  called "general exploratory 
activities", c onsists of e xperienc e s  and ac tivi ties designed 
to put learners in touch with are as of personal interest. 
Students involved. in Type I experiences are enco uraged to do 
further resear ch on the toplc they have selected. Type I I  
activitie s  are known a s  " group training activ itie s 1 1 •  These 
activitie s are mainly c oncerned with methods, materials, and 
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instructional te chnique s t o  foster tne higher thinking levels 
and feeling processes such as crit ical thinking, problem 
solving, awareness deve.lopment, produc tive thinking, etc. 
" Individual or small group inve stigations" is the name given 
to Type I I I  experiences. The se experiences consist of ac­
tivitie s  in which a student becomes an ac tual investigator 
of a real problem or topic by using appropriate processes. 
As a defensible model for developing programs for the gifted, 
Renzulli ' s approach is c onsidered to be the nation ' s  most 
widely used according t o  Mitchell ( 1 9 8 1 ). 
The focus of curriculum developmftit,  if it is 
t o  be a lasting program, must go beyond providing 
additional c ontent for gifted students t o  emphasize 
improying and c hallenging their thinking skills, 
enc ourage their creative talents, allowing them op­
portunities to be producers of knowledge as well 
as c onsumers, and helping them evaluate and upgrade 
the ir products ( M organ et al . , 1980, p. 28 ) .  





Renzul l i '  s Enrichment Triad Model 
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i;iany useful models and prototypes are described in a basic 
publication by Sandra Kaplan ( 1974 ) ,  Prov iding Programs for 
the Gifted and Talente d :  A Handbook. ?rogram prototypes 
are organizational patterns which become the setting for the 
learning environment that ac c omodate s the needs of the gifted. 
The adoption and subsequent development of any organizational 
pattern i s  the starting point for prov iding learning oppor­
tunities appropriate for these students. 
I n  selecting one prototype over another , c areful exami­
nation of the degree to which each fits into the school and 
matc he s the objec tives for the program is required. A special 
program for the gifte d usually inv o l v e s  several prototypes. 
No one prototype will do everything. A program can be a c om­
posite of several prototypes which c ombine and adapt what is 
possible with what is practical and feasible ( Horgan et al . ,  
1 980 ) . 
There are many classifications of prototypes applicable 
to a program for the gifted. The basis for developing any 
program prototype is found in using some form of enrichme nt , 
groupin g ,  acce leration , and guidance . Each alternative can 
become an element to be employed within the design of a pro­
totype, or it c an become a separate kind of prototype. 
Enrichment is e xperiences which replace , supplement , or 
extend learnings as the basis for each type of prototype. 
Enrichment is the reason for the development or adoption of 
any prototype. 
Grouping is provisions which facilitate · the student ' s  
access t o  learning oppor tunities. Cluster grouping within 
the r e gular class , team te aching, spe cial re gular classe s ,  
and minicourses are s ome e xampl e s  of gr ouping. 
Ac ce leration is activitie s which promote le arning beyond 
re gularly pre scribed curriculum. Some types of acceleration 
are early e ntrance or pre school cl asse s ,  double grade pro­
motion , ungraded c l asse s ,  and inde pendent study. 
Guidance is e xperie nces which promote under standing of 
the self and others and expl ore opportunitie s for careers. 
Individual c onference s ,  group meetings , e d ucational c oun­
seling, and study groups are some forms of guidance .  
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The choice of an appropriate organizational structure is 
based on two se t s  of fac t ors , dependent and independen t .  
Dependent factors include the group se lected t o  be serve d ,  
the size and ge ography of the district , and the resourc e s  
available for impleme ntation ( Morgan e t  al . ,  1 9 80 ) .  
The independent factors are approaches t o  be decided 
while selecting the organizational patterns to be use d .  Will 
the program, for e xample , use a full- time approach or a pull­
out approach? Will it stre ss acceleration or enrichment? 
Will it focus on activities provided by the school or by 
outside source s ?  
I n  a full-time program, gifted students are taken from 
re gular cl assrooms and pl aced with other gift e d  students in 
a spe c ial school or special c l assroom within their home school. 
In a pull-out program gifted studen t s  stay in their regular 
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classroom with other stude nts their own age for at least part 
of the day and are pulle d out for spe cial instruction in their 
areas of gifte dn e s s  for the other part . 
There are advantages and disadvantages to e ach approac h .  
I.n a special school or self-c ontaine d classroom gifted stu­
dents c an be c hallenged to their full potential in every are a. 
The y are stimul ate d  by their cl assmate s ,  e nc ouraged to do 
their be st , and n ot tempted t o  hide their gifts in order to 
be accepte d .  Their teachers c an be highly trained to deal 
·with the special traits of e ac h  gifted stude nt. On the other 
h and , a self-contained classroom may create an e litism lead­
ing to social adjustment proble�s. I t  also deprives other 
students and teachers of the c ontributions gifted children 
may make in ihe re gular cl assroom acc ording to i··iorgan e t  al . 
( 1 980 ) • 
A pull-out pr ogram alloVls gifted students t o  be \vith their 
age group and still provide s time for more challenging in­
struction. However , when gifted students must wait for the 
re st of their re gular class to catch up , they often become 
bored. There are often spec ial difficultie s wi th scheduling. 
A re gular teacher may expe c t  students to be responsible for 
work missed while out of the re gular classroom. This will 
give the gifted student more work to d o ,  but the extra work 
will probably not be qualitatively different ( M or gan e t  al . ,  
( 1 980) . 
The question of whe ther acceleration or e nrichment will 
be used must also be decide d .  Acceleration allows gifted 
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students t o  move through the re gular curriculum at their own 
rate , enabline; the111 t o  be ready for advanced or c ollege c ourses 
at an e arlier age . For acceleration to be succe ssful , however , 
it must be c ontinuous and c o ordinate d ,  as Kaplan ( 1974 )  points 
out . 
I n  an e nrichment program students are not moved ahe a d ,  
but are provided with supplementary inf ormation or skill ·de­
vel opment in addition to the re gular c urri.culum. rl1his allov1s 
students t o  remain v!ith their agemat e s  and avoid possible so­
c ial adjustment problems that may come with acceleration. 
However , when acceleration is natural , stude nts can become 
frustrated and/or bored from being held back ( M organ e t  al . ,  
1 980 ) .  
The final question i s  whether a program will be school 
centered , using an " intra- classroom" approach , or rely on 
outside re source s ,  using an "e xtra-cl assroom" approach ( Kaplan , 
1 974 ) .  The intra-cl assroom approach , provides a program with­
i n  the e xisting school structure where the regular classroom 
teacher is usually the primary instruction manager. This 
approach is low in cost and provides opportunities for the 
gifted with a minimum of schedule change and upheaval . One 
disadvantae;e of this organizational pattern i s  i t  leaves most 
of t he responsibility for the gifted program with the re gular 
classroom teache r ,  who may lack the nece ssary skills and time 
to . d o  an adequate job. The gifted student is also less likely 
to receive· a qualitative l y  differentiated e ducation within 
the re gular classroom. 
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The e xtra- c l assroom approach provides learning opportu-
nitie s outside the re gular classroom. It allows a much wider 
variety of options for extended curriculum , and it makes bet­
ter use of available resource s.  I t  offers more differentiated 
programs of instruction _ de signed spe cifically for the gifted.  
In choosing the basic organizational structure of a pro-
gram for the gifte d ,  then , the school must decide what pattern 
or combination of the intra- and extra-classroom approach 
would best suit i t s  goal s ;  whe ther the program will focus on 
acceleration , e nrichme nt , or a c ombination of bot h ;  and whether 
it will be a pull-out , a se lf-contained classroO!a , or a c om-
bination of bot h .  All of these de cision s ,  as Kaplan ( 1 974 ) 
points out , must relate t o  the areas of giftedness t o  be 
identified and served .  
EVALUATION 
Renzulli ( 1 975) has written a very detailed book , A Guide­
book for Evaluating Programs for the Gifted and Talented ,  which 
this researcher would highly recomme nd t o  anyone involved i n  
the e v aluation of a gifted program. In this book , Renzulli 
stat e s  that : 
The general purpose of evaluation is  t o  gathe r ,  
analyze , and disseminate information that can be 
used t o  make decisions about e ducational programs. 
Evaluation should always be directed toward actione 
that hopefully will result in the improvement of 
service s t o  students through the c ontinuation ,  
modific ation , or elimination of c onditions which 
affec� learning. ( p .  2 )  
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Renzulli ( 1975)  believes an evaluation should be " diag­
nostic" in the sense that it pinpoints by careful examination 
the circumstances and conditions that result in identifiable 
changes in performance, attitude, or other indicators of 
program effectiveness. 
According to i·!aker ( 1982 ) , evaluation involves two types 
of asses sment : ( 1 )  of student progress and ( 2 )  of the over­
all success of the pr o gram. Student grov;th .in all areas-­
content , proce s s ,  and product-- shoulci be evaluate d .  This 
can be accomplished by using both formal and informal pro­
cedures. Formal procedures include mainly pre�ests and 
posttests on standardize d instruments. Informal procedures 
include observation, questionnaires, peer evaluation,  self­
evaluation, and various rating scales. 
Evaluation of the effectiveness of the curriculum should 
be a part of a larger ·assessment of the entire program, in­
cluding administrative arrangement s ,  identification procedures , 
and teacher selection. Some data should be collected through­
out the year to make immediate changes if necessary. Data 
collected at the end of a year or period .of years can be a 
summary of the continuing evaluation but also should include 
perceptions of program effectiveness for the longer period. 
One aspect of this assessment definitely must be a summary 
and evaluation of the data on student growth. Other aspects 
are the teacher ' s  recordkeeping of what actually happens and 
people ' s  perceptions of the program ' s  effectiveness. These 
individuals include students , parent s ,  others at the school , 
and self-evaluation by the teacher ( s) who implement the 
program ( Make r ,  1 982 ) .  
The re search reviewed in this chapter indicates that 
education of the gifted i s  a very challenging problem that 
more and more schools are being required to attend to.  As 
Johnson ( 1 980) state s ,  "The task of providing qualitatively 
different programs for gifted and talented children will be 
one of the most troublesome challenges faced by educators 
in the next decade" ( p. 1 0 ) . 
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CHAPTER I I I  
PROGRAM DESCRIPTION 
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The goal of this field experience was t o  develop a gifted 
program for the e leme ntary students of Paris Union School 
District Ne. 95. This program was developed from a review 
of the literature and research on gifted students and progre.ms 
as well as a careful stt:.dy of the needs of Paris Union School 
District No. 95 and its  gifted students. The program repre­
sents this writer ' s  attempt t o  put the ory and empirical 
findings from other e nvironme nt s into practice in the Paris 
School District .  The desired outc ome of this program i s  an 
educational e nvironment. t hat improves and challenges gifted 
student s '  thinking skil l s ,  encourage s their creative tale nts ,  
and allows them opportunities t o  be producers of knowledge as 
well as consumers.  This environment should enc ourage and 
help gifted children reach their pot�ntial� 
36 
BJ\CKG?.OUND OF ELEHENTARY GIFrrED EDUCATION IN PARIS 
The first rec ord of any educational program or policy for 
the gifted elementary students in ?aris Union School District 
No. 95 was made in th� school year 1 979-1980. At that time 
this re searcher was a teacher · in a fourth-grade classro0i;1 at 
one of the elementary school s .  One afternoon in late winter 
several elementary teachers , including this researcher , were 
aske d t o  order materials which they felt could be used by the 
gifted students in their c lass. The teachers were given that 
a f t ernoon to do the ordering. That was the beginning of the 
11 gifted program" for the eleme ntary students of l�aris. 
There were no special programs for the gifted el_e mentary 
students until the 198 1 - 1 982 school year . That year one teacher 
from each of the four elementary schools was chosen to work 
with the gifted students in that school . These four teachers 
received special training from the Il linois State Region V 
Area Serv i c e  Center. Identification criteria were established 
for the district, and students from second, third, fourth, and 
fifth grades we re identified for the program. These students 
-
met each Friday afternoon with the selected teacher for enrich-
ment activities in mathemat i c s  and language art s .  Substitute 
teachers taught in the selected teachers ' regular classrooms 
on Friday afternoons. 
This program was not continued after that first year for 
several reasons. Be c ause of music and art, which were t aught 
by traveling teachers, scheduling of the gifted classes was 
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difficult. The teachers who taught the gifted classes had a 
" double" teaching assignment ,  preparing for their regular stu-
dents and the gifted students.  The teachers did not have 
adequate preparation time . Having substitute teachers for 
the teachers'  re gular classrooms was not an ideal situation. 
It was sometime s difficult to find enough substitute s ,  and 
it seemed to create an undesirable disruption in the re gular 
classrooms. 
There was no special program for gifted eleme ntary stu-
dents during the 1 982- 1 983 school year. During the late 
spring of 1 983 , the school board and superintendent decided 
that a teacher would be hired for the 1 983- 1 984 school year 
to work with the e lementary gifted students in the district.  
Appendix F i s  a c opy of  the notification and job  description 
of that position. 
This writer was hired as the teacher of the elementary 
gifted students for the 1 983- 1 984 school year. The program 
was a pull-out program for language arts and mathematic s .  
Students i n  grade two through grade five were pulled out o f  
the re gular classroom for a period of ni�ety minute s twice 
we ekly.  The te acher traveled to each of the four eleme ntary 
schools twice e ach week. Originally the program consisted 
mainly of acceleration. However ,  due to the limited amount 
of time the te acher had with the students ,  it was decided 
at the e nd of the first semester that an enrichment program 
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would be more practical for all concerne d .  This decision 
was based on re sults from surveys give n  to the gifted students 
( Appendix G ) , their parents ( Appe ndix H ) , and their regular 
classroom teachers ( Appendix I ) ,  as well as the opinions of 
this writer and involved admini strators. Appendix J is a 
summary and rec ommendation that this writer presented to the 
school board in January , 1 984. The rec ommendation that was 
proposed was accepted by the school board. The program was 
still a pull-out program , but it was based mainly on enrich­
ment instead of acceleration. 
CURRENT PROGRAM 
The program which was developed for the ele.mentary 
gifted students of Paris Union School District No. 95 was 
planned t o  corre spond with the philosophy and goals for the 
gifted program which had bee n e stablished for the district 
during a workshop held in the spring of 1 982. At this 
workshop , administrators and teachers from the district 
worked together with consultants from the Illinois State 
Region V Area Service Center to determine appropriate goals 
for the distri ct ' s  gifted program. At the time this writer 
was developing the current gifted pro gram , it was felt by 
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all concerned that these goals and philosophy were still very 
appropriate and should be adhered to in planning a new pro­
gram. The philosophy and program goals are as follows: 
District Philosophy. In recognition of the individuality 
and variety of educational needs of the students of District 
No. 9 5 ,  the gifted program is c ommitted to the identification 
and devel opment of programs that will provide an educational 
atmosphere that speaks to these nee d s .  
I n  an e ffort to provide to the c ommunity the develop-
ment of its membe r s '  gre at e st pote nti3.l , the gifted program 
of District No. 95 herein commits i t self to that goal . 
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Pr ogram Goals. The foll owing are the goals for the gifted 
program for the district : 
1 .  To maintain and expand our e xisting identification 
program for gifted/talented student s ,  grades K- 1 2 ,  
by 1 986- 1 987. 
2. T o  maintain and e xpand our e xisting progr�n curricu­
lum for gifted/talented studen t s ,  grades K- 1 2 ,  by 
1 986- 1 987. 
3 . To maintain and e xpand a continuous program of 
inservice training for teachers of the gifted/ 
talented and the total faculty that focuse s  on 
the characteristics of gifted/tale nted students 
and appropriate teaching methods and materials 
that can be used t o  further develop these char­
ac teristics for grade s K- 1 2 ,  by 1 986- 1 987. 
4 .  To maintain a�d e xpand an evaluation system 
that will provide c ontinuous feedback about 
student growth and that will also monitor all 
aspe cts of the program and its impact on the 
total school c ommunity for grade s .K- 1 2 ,  by 
1 986- 1 987. 
5. T o  plan and implement a program for an e .f fi­
cient administration of the program for the 
gifted/talented stude nt s ,  grades K- 1 2 ,  by 
1 986- 1 987.  
Program De scription. The gifted program described in 
this se ction was developed by this writer in acc ordance 
with Article 1 4 .  A- 1 of the School Code of Illinois ( 1 983) 
and the Illinois Gifted Program Rule s and Regulations. The 
state of Illinois has mandated that children identified for 
partic ipation in gifted reimbursement programs ( programs 
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which receive partial funding from the state ) must be iden­
tified in one of the following six areas: 1 )  general 
intellectual ability ; 2 )  specific academic aptitude ; 3 )  crea­
tive thinking; 4 )  leadership ability ; 5) visual and performing 
arts ability; and 6) psychomotor ability. Paris Union School 
District No. 95 identifies students who are gifted in the 
area of specific academic aptitude in language arts and math-
ematic s.  The district felt this area of giftedness would 
have the most identified students ;  and thus , this would be 
the most beneficial t o  the district and its students. 
The definition of gifted students for Paris Union School 
District No.  95 was writte n to coincide with the state of 
Illinoi s ' s de finition for giftedness in the specific academ­
ic aptitude area.  I t  is as follows: 
A gifted child is one who has an aptitude in 
language arts and/or mathematic s that is so su­
perior t o  the aptitudes of other children in 
language arts and/or mathematic s that his edu­
cational needs are not being adequately met by 
the standard education program. 
The Illinois Gifted Program Rules and Regulations require 
that a minimum of three criteria be used in identification 
of gifted students .  Paris Union School District No. 95 uses 
four criteria. 
All students in grade two through grade four are included 
in the initial screening procedure , which c onsists of the 
Otis-Lennon Mental Scholastic Aptitude Test , given in the 
spring of e ach year. Students in grade one are not included 
in this screening because the test was not designed for use 
with students below grade two. Name s of students who score 
1 25 or higher on this te st are placed on a scoring she e t .  
The second criteria used i n  the identification proce ss 
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is individual grade point averages i n  language arts and math­
ematic s.  This information i s  obtained from the yearly grade 
point average s found in each student ' s  cumulative records 
file . The grade for language arts is determined by averaging 
the student ' s  English , spelling, and reading grades.  Grades 
for the past two years are c onsidered .  Name s of students with 
a grade point average of B+ or higher for at least one of 
the past years are placed on a scoring she e t .  
The third criteria used in the identification process 
is teacher nomination ( Appendix K and Appendix L ) .  Each 
classroom teacher is given a worksheet  which lists c ommon 
characteristics of children gifted in language art s and an­
other workshee t  with common characteristics of children gifted 
in mathematic s. On the workshee t s ,  the teachers are a�ked 
t o  write down the name s of any student who can be described 
by all or part of any of the listed characteristic s and put 
the number of each characteristic which applie s to the student 
after his name . The se worksheets are then totaled for e ach 
student. The name s of all students who were listed on the 
workshee t s  are placed on a sc oring sheet  with the total num­
ber of characteristics they were identified as possessing in 
e ach of the two subject areas.  
The fourth criteria used in identifying gifted students 
is the I owa Te st of Basic Skill s .  This test is give n  in the 
e arly spring of e ach year t o  students in grade one through 
grade five . Name s of students scoring in the nintieth per­
centile or higher in the areas of language arts and/or 
mathematics  are placed on a scoring she e t .  
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The scoring sheets from the four criteria are combined 
onto a summary she e t .  Any student whose name appears on all 
four scoring she e t s  is eligible for participation in the pro­
gram. The other students listed on the summary shee t  are 
ranked according t o  the number of times their name s appear 
on the summary she e t .  The total number of students t o  be 
included in the program i s  determined by c alculating five 
per cent of the total elementary student population. This 
figure is then used as the number of students t o  be identi­
fied for the program. Students are selected ac cording t o  
their ranking on the summary she e t .  If the teacher and 
coordinator of the gifted program believe more students 
should be included in the program bec ause of their aptitudes 
and abilitie s ,  these additional students may be included .  
No student will be arbitrarily ruled out of the program on 
the basis of the five per cent figure . 
After the final selection i s  made , parents of the iden­
tified students are notified that their children have been 
identified as eligible for participation in  the gifted pro­
gram. Students and parents are given a choice as to whether 
or not the students will participate in the program. 
The program is for students in grade two through grade 
five . The . district does not have adequate criteria for the 
identification of students in kindergarten and grade one . 
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The identified students are from four e lementary school s ,  but 
the y are all housed at one school for participation in the 
gifted program. 
The program is a pull-out program , meaning the gifted 
students are assigned t o  a re gular classroom at their respec­
tive grade levels and then "pulled" from their classroom to 
the gifted classroom for instruction in language arts and 
mathematics. There is one teacher f or the gifted students 
for these two subject areas. The student s go to the gifted 
classroom twice daily. The scheduling i s  such that when the 
students are in the gifted c l assroom for language arts ,  their 
re gular classroom is also having language art s.  The same 
type of scheduling is used with the mathematics classes. I n  
this way , the students do not miss any activitie s or instruc­
tion in their re gular classroom. 
Both ac celeration . and enrichment , which were defined in 
Chapter I I  of this pape r ,  are used in the program. The stu­
dents are placed in language arts and mathemati c s  books that 
are one grade level above their regular classroom grade and 
work at a faster pace than the regular classroom students.  
The
. 
students also do many enrichment activitie s which e xtend 
or broaden their learning. The enrichment activities are 
individualized t o  fit the needs and choices of the various 
students. 
The success of this program depends greatly upon the 
re gular classroom teachers.  The pro gram requires teachers 
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who are interested in gifted students ,  h_ave patience , are en-
thusiastic about their work and the students '  work, are 
flexible , and understand and agree about differential educ a-
tion for gifted students.  I n  the spring of  1 9 84 , teachers 
in the district were inf armed of the plans for the gifted pro-
gram in the u·pcoming school year. They were given a chance 
t o  apply for a transfer to a teaching poisiton at the gifted 
school , where they would have the identified gifted students 
in their classroom e xcept for language arts and mathematics.  
The teachers who applied were interviewed by the building 
principal , who is now also the coordinator of the gifted pro­
gram. After the final staff selection was made , several 
planning sessions were held during the s�mmer t o  prepare for 
the school year. The program re quires coordination and coop-
eration among the entire staff. 
The district provides a program of ongoing inservice to 
train and inform the staff of the various aspe c t s  of the 
gifted program. This inservice program �s separated into 
three type s :  
Type I Inservice 
1 .  Help teachers t o  better understand gifted and talented 
students.  
2. Help teachers t o  better understand the need for gifted/ 
talented programs. 
3 .  Help teachers t o  asse ss their attitude s toward gifted/ 
talented programs and students. 
4 .  Help teachers t o  see beyond the "myths" about the 
gifted talented students. 
5. Help teacher s  to  understand and participate in the 
identification process.  
6.  Develop bridges int o Type I and Type I I  innervice 
for teachers. 
TYPE II INSERVICE 
1 .  Help teachers to  identify what they already do v1e ll 
and how to ' ' tie it in" with the program. 
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2 .  I�lp teachers to  understand and utilize the materials 
and Gtrate gie s used in the gifted/talented program. 
3 .  Allow teachers to  participate meaningfully in the 
gifted/talented program. 
4 .  Assist teachers in " bridging" between the gifted/ 
talented program and the re gular classroom. 
5o Develop bridges into Type l I I  inservice.  
TYPE I I I  EJ.S'ERVICE 
1 .  Assist teachers in developing new products/approache s 
for use with gifted/talented students.  
2 .  Give teachers the opportunity to share their products/ 
ideas with other teachers. 
3 .  Involve teachers in developing a school/district plan 
for implementing , maintaining, or expanding a gifted/ 
talented program. 
A parent advocacy group will be organized t o  provide sup­
port for the education of gifted/talented youth. The staff 
at Vance School will help to organize the group and provide 
any necessary assistance . The staff will help keep the parent 
group informed about the e ducation of gifted/talented students 
( at the local , state , and national leve l )  and e ncourage the 
parents t o  confront and communicate with others who are not 
well -informed .  The group will also be encouraged to maintain 
constant and open communication with le gislators and public 
officials concerning gifted education. 
The gifted program will addre ss itself to two separate , 
distinct evaluations: 
1 .  The t otal program for e lementary gifted education 
offered within the district . 
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2. The e xtent to which the local program is meeting the 
ascessed needs of the individual gifted student with­
i n  the program . 
The evaluation will assur:ie two form s :  
1 .  Formative evaluat i on , designed to highli ght the worth 
of the ongoing progress of t he program a·uring the 
school ye a:r .  
2 .  Surrmative evaluation , designed t o  highlight the state 
of the end product of the year ' s  programming. 
The above ev aluations will be used as a check in assessing: 
1. 'iihe ther the state funded proposal obje ctives are being 
met or have been ac c omplishe d .  
2 .  VJhether the program refle c t s  the needs o f  spe cific 
gifted students within the district. 
3 .  Whether the current program provide s a firm base for 
the following year ' s  state program proposal . 
4 .  Whether an e xpanded version of the present program , 
an alternative t o  the present program, or a new 
direction in programming for the foll owing year needs 
clarification and articulation. 
5. Whether unintended outcomes are prese nt , readily dis­
cernable , and able to be capitalized upon in further 
enhancing the program. 
The Re gion V Area Service Center will assist the district 
in the writing and use of e ffective , succinct formative and 
summative evaluations. The Area Service Center will help the 
district plan and conduct an evaluation inservice for the prin­
cipal and staff members of Vance School . This inservice will 
be held early enough in the school year to allow the staff 
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members time enough to think of and plan for evaluation at 
the beginning of the ye ar ' s  program. Some c oncrete formative 
and summative model s  ��11 then be initiated into and provided 
for e arly enough to re fle c t  beneficial prot:,Tam asse ssme nt .  
Appendix N inc l udes e xample s of formative evaluation mode l s , 
and Appendix 0 has e xample s of SUiJmative evaluation rnodels. 
The e xact evaluation for�s that will be used by the distri c t  
will not b e  decided upon until during the inservice . 
CHAPTER IV 
SUMMAR Y , CONCLUSIONS, RE COMME NDATIONS 
SUMMARY 
An understanding of the characteristics of gifted indi­
vidiuals i s  ne cessary to successfully plan for the education 
of these students. With the e xpanded understanding of what 
constitute s giftedness and increased gifted population come s 
a need for an e xamination of curriculum and instruction for 
gifted students. The main que stion that needs to be asked 
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about the nurture of the gifted is whether educational oppor­
tunitie s and programs provided for them are truly differential . 
I f  gifted students are t o  reach their potential , a qualitatively 
differe nt curriculum must be provided for them. The develop­
ment of quality gifted programs within schools demands 
c ommitme nt ,  careful planning, attention t o  design , thought-
ful implementation , honest evaluation , and enthusiastic support 
from those in authority. 
CONCLUSIONS 
After reviewing the literature and research , this writer 
c onclude s that while many school distric t s  have suc cessful 
gifted program s ,  there is no one perfect program. Howeve r ,  
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by using the research , one can plan an appropriate gifted pro­
gram for a particular school or school district . There are 
numerous possible de signs for gifted programs. This researcher 
concludes that a program must be planned around the needs of 
the individual students and the school district ,  whether 
that school district be Paris Union School District No. 95 
or any other school district .  
RECOMt·1lENDATIONS 
This writer recommends that this gifted program continue 
to  be followed by Paris Union School District No.  95 for one 
year. The principal , who is also the gifted c oordinator , 
should mee t  with the Vance School staff monthly to  discuss 
c oncerns and sugge stions for possible change s in the program. 
The sugge sted formative and summative evaluations should be 
used to help determine .the course that the gifted program will 
follow in the future . I n  addition to these recommendations , 
the following should be c onsidered by the superintendent and 
school board. 
The school district does not provide transportation to  
and from the school for the gifted students. Transportation 
i s  provided for special education students and other eleme ntary 
students living at least one-and-one-half mile s from the school 
they attend. This writer recommends that the school district 
provide transportation for the gifted students who live one­
and- one-half mile s or farther from the schoo l .  
At the present t ime ther� i s  little articulation or 
coordination among the e lementary , middle school , and high 
school gifted programs. I t  would be bene ficial t o  the stu­
dents as they go through the three leve l s  of school t o  h ave 
a gifted program that was highly c oordinate d .  This would 
re quire the gifted c o ordinator and the teachers of gifted 
students at all leve l s  to work closely together in planning. 
The se teachers should be give n released time to do the 
ne cessary planning for an articulated gifted program. 
Students in the district are not identified for the 
gifted program until they are entering the second grade. 
This writer believes that it would be bene'fic ial t o  the 
gifted students t o  be identified and placed into �he gifted 
program at the kindergarten level . The program c oordinator 
and elementary teacher should deve lop an identification pro­
ce dure for students i n . kindergarten and first grade . 
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Placing kindergarten and first-grade students in the 
gifted program would incre ase the total number of identified 
gifted students by approximate l y  fifty per cent . I f  this were 
done , this writer rec omme nds that an additional teacher be 
employed t o  work with the e lementary gifted students. One 
teacher would work with students in kindergar te n ,  grade one , 
and grade two. The other teacher would work with the students 
in the upper three grades. Another possibility would be t o  
have one teacher teach mathematics t o  all the gifted student s ,  
and the other teacher teach the language arts c l asse s .  
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There should be some type of summer program for the 
gifted student s .  This program should be planned. t o  coordinate 
with the re gular gifted program. Many of the students have 
attended workshops offered to gifted students by the nearby 
universities · and c ollege s. This writer believe s many of the 
pare nts would prefer sending their children to a local summer 
workh shop. The school district has offered various classe s 
during the summer in other are as , so there should be no prob­
lem with e stablishing a gifted summer class. Attendance in 
the class would be voluntar y ,  and the parents would pay a 
fee , which would c over the c ost s of the class. Pre ferabl y ,  
the class would be taught by a teacher or teachers who have 
worked with the gifted students during the school year. 
Computers are not pre sently available for student use in 
the gifted elementary cl ass. This writer belie v e s  the gifted 
students should h ave c omputer programming instruc tion as a 
part of their mathematics c urriculum. At least two computers 
should be purchased for the gifted classroom, and c omputer 
programming should be added to the mathematics curriculum for 
gifted students in grades thre e ,  four , and five . 
This writer believes that the present eleme ntary gifted 
program of Paris Union School District No. '  9 5 ,  as described 
in this pape r ,  should be c onsidered only as a be ginning. Any 
gifted program should be c ontinually evaluated and improved t o  
better meet the needs of the gifted student s. The above rec om-
mendations are made with this in mind. 
APPENDIX A 
Scale for Rating 
Behavioral Cha.r ac teristic s 
of Superior Students 
by 
Renzulli and Hartman 
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SCALE FOR RATING BEHAVIORAL CHARACTERISTICS OF SUPERIOR STUOENTS 
Joseph S .  Renz u l l i  Robert K .  Har tman 
years months 
Teacher of person compl e t i n g  this form 
�-------------------------
·Hot.,i long have you known t h i s  child? ________________ months. 
Direc t i.ons . These sc<J.lcs are designed to obtain teact:e r est imates o f  a st ud en t ' s 
chara c t e r i s t ic s  in t h e  Rreas o f  learning, motivation , crea t i v i t y ,  and leadersh i p .  
The i t ems arc de r ive d from the research l i terature dealing with chara c t e r i s t i c s  o f  
g i f t ed and creative persons. I t  should be pointed o u t  that a considerable amount 
of individ:.w1 d i f f erences can b e  found within this popula t ion ; and therefore, the 
profiles are likely t o  vary a great dea l .  Each item i n  the scales should b e  r.on­
si<lere<l separately and should reflect tl1e degree t o  which you
.
have observed the 
pres�ncc or absence o f  each characteri s t i c .  Since the four dimensions o f  the i n ­
s t rument rcpr�sent relatively d i f ferent s e t s  o f  behavio rs , the scores obtained 
from tl1e separate scales shoold not be summed t o  yield a t o t a l  score. Please read 
the s t a tements carefully and circle the appropriate num.Qer according to the follow­
ing scale of values : 
1 .  i f  you have seldom or never observed t h i s  charac t e r i s t i c .  
2 .  i f  you have observed this characteristic occasiona l l y .  
3 .  i f  you have observed this charac teristic to a considerable 
4 .  i f  you have observed this characteristic almost �11 
Part 1 :  LEADING CHARACTERISTICS 
1 .  Has unusually advanced vocabulary for age o r  grade 
level ; uses terms in a meaningful way; has verbal 
behavior characterized by "richness" of express ion , 
elaboration , and fluency. 
2 .  Possesses a large s t o rehouse o f  information about a 
variety o f  t o p i c s  (beyond the usual interests o f  
youngsters h i s  a ge ) . 
3 .  Has quick mastery and recall o f  factual information. 
4 .  Has rapid insight into cause--effect rclotionships ; 
tries to discover the how and why o f  things ; asks 
many provocaci.ve questions (as d i s t i n c t  from i.n­
formn t i on:il or factu:il q u e s t ions ) ;  wants -to know 
wh,1t makes t h i ngs (or people) " t ick" . 
o f  the 
5 .  Hns n rcndy � r n s p  o f  unde r l y i n g  p r inciples and can q u i c k l y  
make v<1 l i d gc· n c r �1 l i z ; 1 L i ll 1 1S :ibout even t s ,  peop le , 1>r t h i l}gs ; 
Looks f o r  s i m i l :H i t i c s  and d i f ferences in even t s ,  peop le , 
<rnd tliin�s . 
degree. 
t ime . 
1 2 3 4 
1 2 4 
1 2 3 4 
1 2 J 
l 'I 3 4 
6 .  T s  ;1 keen ;ind a l ert observe r ;  usu�1lly "sees more " 0 r  "ge l :-: 
mo r c " o u t o f a s to r y , f i l m c t c . t It :rn o t h c r s . 
7 .  l{c:1 d s  :1 grc•;1t dc;li  on his own ; 11s11;1 l l y  p r e fers ;id 1 1 l L  l cv<' l 
book s ;  docs not avoid difficult material ; nwy show �1 pre>­
fcrencc for hio�rarhy , autobiograph y ,  encycloped ias , and 
citl;Jses . 
8 .  Tries t o  understand comrlicace<l material by separating i t  
into i t s  respective par t s ;  rcnsons things out for himse l f ;  
sees logical and common sense cinswc rs.  
·column Totnl 
Weighted Column Tot;Jl 
Total 
Part 2 :  MOTIVATIONAL CHARACTERISTICS 
1 .  Becomes absorbed and truly involved in certain topics 
or problems ; is persistent in seeking task completion 
(It is  sometimes difficult to get him to move on to 
another topic . )  
2 .  Is easily bored with routine tasks. 
3 .  Needs l i t t l e  external motivation t o  follow through in 
work that initially excites him. 
4 .  S t rives toward perfection; i s  s e l f  critical ; i s  not 
easily satisfied with his own speed or  products . 
5 .  Prefers to  work independent l y ;  requires ljttle direction 
from teachers. 
6 .  Is interested in many "adult"  problems such a s  religion, 
politics,  sex, race--more thnn usual for age level. 
7 .  Often is  self assertive (sometimcs · cven aggress ive) ; 
s t ubborn in his bel iefs.  
8.  Likes to organize and bring s t ructure to things, people, 
and si tuat.ions . 
9 .  I s  quite concerned with right and wrong, good and bad ; 
often evaluates and passes judgement on events, people , 
and things. 
Col umn Total 
Weight 
















































Plrt 3 :  CREATIVITY CHARACTERISTICS 
1 .  Displays a great deal o f  curiosity about many thi nr,s 
is constantly asking questions about anything and 
every t h i n g .  
2 .  Generates a laq�e number o f  ideas o r  solutions t o  
problems and questions; o f t e n  of fers unusual ( "way 
out " ) , unique , clever response$ . 
3. ·I� uninhibited in expressions o f  opinion; is sometimes 
radical and spirited in disagreemen t ;  is tenacious . 
4 .  Is a high risk taker; is adventurous and speculative. 
S.  Displays a good deal of intellectual plnyfulness; 
fantas i z e s ;  imagines ( " I  wonder what would happen 
if . . .  " ) 
6. Displays a keen sense o f  humor and secs humor in s i t ua­
tions t h a t  rnny not appear to be humorous to others. 
7.  Is unusually aware o f  h i s  impulses and more open to the 
irrational in himse l f  ( f reer expression o f  feminine 
interest for boys. �reater than usual amount o f  in<lepen-
dence for g i r ls) ; shows emo t ional sen s i t i v i t y .  
8 .  Is sensit ive to beaut y ;  a t t ends t o  aesthetic character-
is t i c s  o f  things. 
9.  I s  nonconforming; accepts disorder ;  is not interested in 
detai l s ;  is individua l i s t i c ; does ·not fear being d i fferen t . 
W. Criticizes constructively; is unw i l l ing to accept authori­
tarian pronouncemen t s  without c r i t ic a l  examination. 
Column Total 
Weight 
Wei�1ted Column Total 
Total 
Part 4 :  LEADERSHIP CHARACTERISTICS 
1. Carries responsib i l i ty wel l ;  can be counted on to do what 
h e  has promised and usually does i t  wel l .  
2 .  Is s e l f  confident with children h i s  own age as well as 
<td u l t s ; seems comfortable when asked to show his work 
t o  the c l a s s .  
3 .  Seems t o  b e  well liked by his c L1ssm:i tes 
1 2 ) 4 
1 2 3 4 
l 2 3 4 
1 2 3 4 
1 2 3 4 
l 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
4 .  I s  cooperative with teacher nnd classmntcs ; tc:nds to 
avoid bickering and i s  genernlly easy to get along with_. 
5 .  Can express himself we l l ;  has good verbal (ac i l i ty 
and is uaually well understood . 
6 .  Adapts readily to new s i t ua t i on s ;  is flexible i n  
thought and action a n d  d o c s  not seem disturbed when 
the normal routine is changed . 
7 .  Seems t o  enjoy being around o t h e r  people , i s  sociable 
and prefers not to be nlone . 
8 .  Tends to dominate others when they a r e  around; generally 
d i rects the a c t i v i t y  in which he is involved . 
... 
9 .  Participates i n  most s o c i a l  a c t i v i t ies connected w i t h  
t h e  school ; c a n  be counted on to b e  there i f  anyone i s .  
1 0 .  Excels i n  a t h l e t i c  a c t i v i t ies ; is well coordinated and 
enjoys a l l  sorts o f  a t h l e t i c  games. 
Column Total 
Weight 





















Scor ing Separate scores for each o f  the three dimensions may be o b t a ined :!s 
follows : 









,.:Mul t i p l y  the Column Total by the "Weight" for each column to o b t a i n  the "Weighted 
Column Total . "  
*Sum t he \..'eighted Column Totals across to obtain the 11Score" for each dimension 
o f  the scal e .  
*Enter the Scores below. 
Learning Characte r i s t ic s . . . 
Motivational Charac t e r i s t i c s .  
Crea�ivity Charac t e r i s t i c s .  . . . . . . . ---------














Check the fol lowing i t ems as best describes your child as you se2 him or her . 
1 .  I s  alert beyond his years 
2 .  Has interests o f  older children o r  o f  adul t s  
in games and reading. 
L i t t l e  Some A Great Deal 
3 .  S t i ck� to a project he has chosen himsel f 
�������--������������������-
4 .  Observes details 
5 .  I s  aware o f__e_��blems others o f t e n  do not see 
6 .  Uses unique and unusual ways o f  solv i ng problems 
7 .  Wants to know how and why 
8 .  Likes to pre tend 
9 .  Asks a l o t  o f  questions about a v�riety o f  
sub · ec t s  
1 0 .  Enjoys and responds to beauty 
1 1 .  Is able to plan and organize a c t i v i t ies 
1 2 .  Often finds and corrects own mistakes 
1 3 .  Makes up stories and has ideas that are unique 
1 4 .  Has a wide range of interests 
1 5 .  Recognized words o r  could read befcre formal 
instruction 
1 6 .  Influences others through persuasion 
1 7 .  Sets h igh s t andards for self 
1 8 .  Does not avoid problems because they are 
complex 
1 9 .  I s  w i t ty, has a ·good sense o f  humo r .  
PARENT INVENTORY (con t ' d )  
K-3 
.•. Wha t  special talents or skills do you think your child h a s ?  
3 .  Describe any a b i l i t y  exhibited b y  your child i n  his preschool development 
which you believe is not in evidence in other children a t  that age . 
C. What other things would you like us to know that would assist us in plan­
ning a program for your child? 
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APPENDIX C 
Sugge ste d S teps in the 
Identi fication �rocess 
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6 1  
SUGGESTED STEPS I N  THE IDENTIFICATION PROCESS 
Step One 
Decide what kind of gifted child you will identify. You 
will be looking for different type s of strengths in thb : 
different are as of giftedne ss. 
Step Two 
Decide how students are to be chosen. Are the students 
to be identified and the n a pror;ram planned,  or are they 
to oe identified for a prof,rac:1 alre o d y  in e xistence ? 
.Ste p 'Three 
What information which would be useful in identifyi:::i. g 
students is  already available ? For exar�ple , I �  sc ore s ,  
achievement tests , e t c .  
Step Four 
Do a preliminary screening of students to form a talent 
pool from which final selection will be made according 
to pre-e stablished criteria. 
Step Five 
In making final selection , use a summary sheet where scores 
from your identification instruments have been compiled.  
Consider assigning a we ighted factor to any score s you 
c onsider particularly important. For example , I Q ,  might 
be weighted four points ;  peer identification , one point. 
Step Six 
Make final selection. 
Step Seven 
Inform parents about the spe cial program. Students may 
also be given a choice as to whe ther or not they want 
to take part in the program. 
APPENDIX D 
Charac teristics of 
Gifted Children 
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CHARACTER I S T I CS OF G I FTED CH I LDREN 
1 .  H I GHLY C R I T I C A L  
2.  L I K I NG F O R  S T R U C T U R E  
3 .  MAKES GENERAL I ZAT I ONS 
4 .  PROBLEM .SOLV I NG AB I L I TY 
5 .  Q U I C K  MASTERY AND R ECALL 
6 I I ND E P E N D E N C E  
7 .  KEEN POWER O F  OBSERVAT I ON 
8 .  W I DE RANGE O F  I NT E R E S T S  
9 .  S E N SE O F  HUMOn 
10 . P E R S  I STENT 
11 ,  LARGE VOCABULARY 
12 . READS EAR L I E R  
13 . DES I R E  TO E X C E L  
14 . CREAT I V E  
15 , QUEST I O N I NG ATT I TU D E  
16 . EMPATHET I C  
17 . HAS OLDER F R I E N D S  
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APPENDIX E 
Principles of a 
Differentiated Curriculum 
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P�INCtPLE:5 OF A on:::t::e�ENTlATE:D CUR.QJClJWM 
fC:iR_ 11-\E 0\ �T&D/lNENTED 
• PP..E�"-ff � '"fl.1AI 15 RBLA-n:D 1t> 0�-U5E:O 
lS5\.J�, '"fl.-le::MES , OR � -
• INIEGC2AiE M�11PLE Dt�ClPUt-..1� I �  1Ue � OF  
6\Vo>'. 
• PRESElJI CON\P�l..tBt...61\/C:: I \2ELA1a> I PJ.Jf) M'VfVAU... 'I 
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0Pf.:G! A C.  C.-R.lTe:t:z\A 11--lc:?WGH �� -��' CR.\�DN 
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BOARD OF EDUCATION 
ORVILLE WILLIAMSO.'\. rl\£.�lllENT 
4 1 4  SOUTH MAIN STREET 
PARIS ILLINOIS 6 1  944 
TELEPHONE 2 1 7-465-8448 
Di:ss1s R. Cosn 
Si:ri:;usn:"DfsT 
DR. TERRA.'\CE C rAHKS. St.CRI:TARI' 
DR.D\'l\E OAYIS AOMISISTllATTV? A$Sl�"T.V."T 
CHARLES R. rox 
&USIE Rl.'\EHART 
llELS.�CER 
/AMES f. SIT.PHE�S July 6 ,  1 9 8 3  
THE BOARD O F  EDUCATION 
PARIS UNION SCHOOL DISTRICT NO . 95 
Pari s ,  I l l inois 
Announces a vacancy for an elementary teacher for the 
position of Traveling Gifted Education Teacher. Please 
conta c t : 
Dennis R .  Conti ,  Superintendent 
Paris Union School D i s t r i c t  No . 95 
414 South Main S t r e e t· 
Pari s ,  IL 6 1 9 4 4  
Requirement s :  1 .  Two -years experience in teaching 
children gifted in math and language 
art s .  
2 .  K - 9 I l l in o i s  t e aching c e r t i ficate . 
3 .  Level I .and Level I I  Training in 
Gifted Education or equivalent hours 
in accredi t e d  gifted education cour s e s . 
Job Responsib i l i t ie s :  
1 .  · To develop , implement , instruct and 
evaluate K-5 d i s t r i c t -wide gifted 
education program by fall of 1983 . 
2 .  To a s s i s t  in the comple tion of a l l  
S t a t e  and Federal forms concerning 
gifted education. 
3 .  To articul a t e  K - 1 2  d i s tr i c t -wide 
gifted education program. 
4 .  To work c l o s e ly with e l ementary 
admin i s t r a t o r s  and teachers to as sure 
that iden t i f i e d  children r e c e ive a 
truly differen t i a t e d  math and language 
arts curriculum. 
5 .  To be respons i b l e  for the iden t i fi c a t ion , 




Student Surve y 
PARIS UNION SCHOOL DISTRICT 0 95 
ELENENTARY GIFTED PROGRAM 
Directions t o  the Studen t :  Belo� are listed 10 questions about the 
special program you have been a part of this seme s t e r .  The questions 
are meant to find out your feelings about this program. 
Please place a check mark ( .../ ) in front of the answer t h a t  b e s t  
describes your feelings . Make only one check for each que s t ion . 
At the end of the ten questions, two more questions are asked 
that require you t o  write out your answe r s .  You may write a s  much a s  
you want t o  o n  these questions. If you don ' t  have space enoug h ,  use 
the back of the sheets. 
1 .  I like this program: 
a lo t .  ----
some. 
not a t  a l l .  




don ' t  care. 
3 .  My interaction with other s t udents in the p rogram is : 
boring. 
interesting. 
too limited to b e  able to judge. 
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4 .  !low would you rate your learning in the program? 
I learn more than I did before the program started . ----
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____ I am not learning any more than I did before the program starte d .  
____ I think I may b e  missing too many important things. 
5 .  How do you feel about the things you are expected to do i n  the program. 
too hard. 
----
challenging but I can do i t .  
----
about righ t .  ----
____ too easy. 
6 .  I like working with students who are closer to me in their interests 
and abilities: 
a l ot .  
some. 
not at a l l .  



















1 0 .  I look forward t o  taking part in this program: 
a l o t .  
some. 
not a t  a l l .  
A .  List important things you have gotten from being i n  this program. 




PARIS U�ION SCHOOL DISTRICT # 95 
ELEMENTARY GIFTED PROGRAM 
Direc t ions to the Parent: As you undoubtedly know, your child has been a 
memher of a special program for educationally talented students. We are 
anxious to determine the a t t i t t1des parents of the students have toward 
the program. Therefore, we have prepared the following set of questions 
which are designed to survey parental a t t i tudes. We hope you will take a 
few minutes to f i l l  out this form and return i t  to the indicated addre s s .  
Fifteen quest ions are l i s t e d .  In t h e  spaces provided to t h e  right 
of the ques tions , you are asked to indicate the following: 
Strongly Agree . . . . . . . . . . . . .  SA 
Agree . • . . . . . . . . . . • . . . . . . . . . .  A 
Not Applicable . . . . . . . . . . . . .  NA 
Disagree . • . . . . • . . • . . . . . . . . . .  D 
Strongly Disagree . . . . . . . . . .  SD 
Indicate only one check ( v' )  for each question. Please respond t o  
each item. 
Space is provided for you t o  comment on each question, if you care to 
do so. Also, two additional questions are asked which require a written 
response. We would appreciate it i f  you would take the time t o  respond to 
these questions a s  wel l .  You may use the back of the sheets if you need 
additional space. 
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1 .  This program meets the needs of my child . 
Comme n t s :  
2.  I f e e l  that I understand what i s  taking place 
in the program. 
Comments : 
3 .  This program has had a positive influence on 
my child ' s  a t ti tude toward school .  
Commen t s :  
4 .  This program has increased my chil d ' s  self-confidence. 
Comment s :  
5 .  Th is program has enlarged my chil d ' s  friendships . 
Co:nmt::n t s :  
6 .  I do not feel that my child is missing the "Basics" 
as a result of this program. 
Cor:?ment s :  
7 .  I think this program should be continued. 
Comments : 
8 .  I think i t  i s  important t o  have m y  child work with 
children of similar academic abi l i t y .  
Comment s :  
9 .  I am not concerned about my child being away from 
the regular c l assroom. 
Comments : 
10. I am pleased that this program lets students of simi­
lar academic interests and abilities work together . 
Comment s :  
11 . I am pleased that this program uses my child ' s  
current interests to develop in-depth academic 
activities. 
Commen t s :  
1 2 .  I am pleaseq that my child is able to develop new 
interests in this program. 
Comment s :  
13 . I am pleased that my child is exposed to areas o f  the 
curriculum in which he/she hasn ' t  worked before. 
Comment s :  
1 4 .  I am pleased that this program tries to develop 
greater enthusiasm in my child for academic pursuits .  
Comments : 
1 5 .  I am pleased that my child is able to bypass (avoid) 
revet :i. t ious and in<1ppropria te requiremen t s .  
Com:i1en t s : 
SA A NA D 
7 4  
so 
A .  What has been the most beneficial thing that has happened to your 
child as a result of participating in this program? 




T e acher Survey 
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P A R I S  U N ION SC HOOL D I STRICT # 9 5  
ELSMENT A R Y  GIFTt::D �·ROGR M·� 
Dire c t ions t o  the Teac he r :  As you undoubtedly kn o w ,  some of 
your students have been members of a spe c ial program for gi fted 
st'L!de nts.  I will be me eting with Mr.  Conti on January 20 , t o  
e v aluate this program . I am an xious t o  de termine the attit:.: : ci s  
t e ac hers have toward the program . T h i s  information will be v e ry 
hel �ful in e v aluating the program. There fore , I have prepa�ed 
t he foll owing set of que stions which are desi g::-ie ci  to s�rvey 
t e a c her a t t i t u d e s .  Ple ase take a f e w  minutes to fill out t � : s  
form , and I will pick it u p  from you sometime before Friday. 
1 .  Does this program mee t  the needs of our gifted student s ?  
2 .  Do you understand what i s  taking place i n  the program? 
3 .  Do you feel your students are missing the 11 Basics11 as a 
result of this program? 
4 .  Doe s this program cre ate any problems for you as a c l ass­
room t e a c her? 
5 .  Does this program seem t o  create any problems for your 
gifted students? 
6 .  Are you concerned about your student s being away from the 
re gular c l assroom? 
7 .  Do you feel that your students in t he gifted program are 
getting adequate instructions i n  mat h and language? 
8 .  Do you feel this program should be c ontinued? 
9 .  On the back of this sheet please list what you c onsider to 
be the strengths of this program. Then list the weaknesses 




and R e c ommendations 
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( Elementary Gifted Proeram) 
The large s t  concern of the pare � t s  and c l assrou� teachers 
surveyed about t he gifted program seemed to be the lack of 
adeauate i n s t r u c t ion time . �ost indiv iduals surv e y e d  indicated . 
t �at the y f e l t  the students needed t o  meet ·:Iitil  t;-,e teacher cf 
t :-ie gifted c l asse s :r.ore frequently t:i.:tn once a wee ;� !·or e ac h  
subje c t .  A s  the t e acher of the gi fted c l asse s ,  I ag!'ee w i t h  
t h i s  comple t e l y .  !deally , the c la s se s should meet o n  a daily 
basis. 
It is it!1possible for me to :r.eet with the st;.rdcnts any 
More often than I am pre sen t l y  doing. Therefore , � r .  Conti 
and I tried t o  think of. pgssible solutions for the problem. 
One possible solution would be to hire another teacher 
to work with the gifted stude nt s .  We both agreed that t h i s  
was n o t  financially feasible at this time . 
Another option would be t o  physic?lly group all of the 
identi f i e d  students t o ge t he r  by grade l e v e l s  in one school. 
There would be many benefits to this plan. I would be able 
t o  mee t  with the students on a daily basis for both math and 
language . I t  would be much e asier t o  use re source people with 
the student s .  We would be able to do l ar ge group activitie s .  
There could be more interaction between the gifted c urriculum 
and the re gular c urriculum. Although we know thi s  option is 
not feasible for this ye ar , Mr . Cont i , i'-lr . Cree don , and I would 
like t o  seriously consider it for next year. 
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The third option , and the one which we are proposing for 
the remainder of this school year , would place the students 
back into the regular classroom for their daily assign:ncnts in 
111ath c:md language . The classroom teacher will do the planning 
and gr2.ding for these daily assignments. I will meet v1it h  the 
students on e xactly the same sc�edule as I am c urrently doing. 
I will build on top of the classroox t e a c her ' s  instruction,  
picking up enrichment and w�intaining sa:1:e acceleration. l 
feel t he advantage s of this proposal over the c urr�nt progra:·.-1 
would benefit the student s ,  who are �Y �ain concern . �hey 
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would be ge ttin� a daily assignment , which 111e ans c.iaj_ly to acne r 
cont�,ct and ci.aily feed.back. T!'lere would be a gre ater opportunity 
to be aware of any problems as they arise , rather than a week 
or two later. There would be m6re opportunities for practice 
and reinforcement of new skills and c oncepts as the y  are intro­
duc e d .  This option also allows time for enrichment activities. 
fu c ause of t he se benefit s ,  i''ir .  Conti , Mr. Creedon , and I pro­
pose these changes in the c urrent elementary gifted program . 
APPENDIX K 
Teacher Nomination 
for :t.,an guage Art s  
8 1  
PARIS UNION SCHOOL DISTRICT N0 . 9 5 .82 
WORK SHEET FOR IDENTIFYING GIFTED CHILDREN 
IN LANGUAGE ARTS 
I f  a chi ld can b e  described� by all or part o f  any of the following 
statemen t s -, put the numbe r  of · each characteris tic which applies to him 
after his name. 
1. Learn quickly and easily.  
2 ; · Reads above leve l .  
3 .  Comprehends meanings e as i ly ,  
thinks clearly , sees re la­
tionships . 
4 .  Retains well . 
5 .  Uses large vocabulary 
e f f e c t ive ly. 
6 :  Does some above-grade-level 
work in language art s .  
7 . . ls very observan t ,  alert , 
responds read i l y .  
8 .  De¢ons trates ab s trac t think­
ing ab i l i t y .  
Pupi l ' s  Name 
9 .  Disp lays keen sense o f  humor ; 
sees humor in s i tuations that 
may not appear humorous to 
others . 
1 0 .  Is  able to express hims e l f  w e l l  
in wri ting.  
1 1 .  I s  able �o express hims e l f  w e l l  
orally . 
1 2 .  Asks intelligent que s t i on s , 
disp lays a great deal of 
curiosity about many things . 
13 . Displays a great deal of 
inte l l e c tual p layfulnes s ,  
fantacizes ; imagine s �  







wORK SHEET i.'OR I DENTIFIING GI �'TED �HILLREN 
Math Talent 
I f  a child can be described by A l l  or part of any of the fol l ow-. 
i n5 statements put the numb�r of each characteristic which app l i e s  
t o  him after hi s name. 
1 .  Learns quickly and easily. 
2. Uses Common Sens e .  
3 .  Comprehends concepts easily, 
thinks clearly, sees re la- · 
tionships. 
4. Retains wel l .  
5 . 
6 .  
7 .  
8 .  
Uses a large vocabulary 
effectively. 
Can do difficult mental 
tasks. 
Asks intell igent ques-
t i on s .  
Does above _ grade l e v e l  
work. Uses good methods 
of work. 
t>th 
.Pupi l ' s  Name No. of the Charac teristics Grades rtemarks 
----------.--------------------ir----- ·- -· ··- - ---
-=----------4------------�------t---�- ---�---
. . .  
·- -







March 1 3 ,  1984 
Dear Parents, 
This letter is to inform you of the important facts discussed last 
night at the meeting for parents of elementary gifted studen t s .  
Our program for next year w i l l  group a l l  o f  the identified gifted 
students a t  Vance Scho o l .  W e  w i l l  b e  identifying t h e  top five per 
cent o f  our student populatiQn for participation in the program. This 
means we w i l l  identify 24 students for the program. They will b e  
assigned t o  a regular classroom f o r  everything except math and language 
a r t s .  They w i l l  meet w i t h  me once daily for �ath and once d a i l y  for 
language a r t s .  
The teaching s t a f f  a t  Vance School w i l l  be comprised of teachers 
who are interested in working w i t h  the gifted program. All elementary 
teachers in the d i s t r i c t  w i l l  have an opportunity to apply for a teaching 
position at Vance. These applications w i l l  be screened and the ten­
�a t ive staff assign�ents w i l l  be made by June 1 .  
If you give approval for your child to participate in the g i f t e d  
program for next year, please sign and return t h e  enclosed not e .  
cc:  Redmon and Wenz staff 
Sincerely, 
'tS� 'f!� Brenda Rothenberger 
87 
APPENDIX N 




GIFTED PROGRAM - FIELD EVALUATION 
No. of  Students 
Starting date of  Program� ________ by Grade ___________________ _ 
PROGRAM DESCRIPTION 
·- · 
1 .  Are the depth and focus of  activities in the 
program generally such that they meet the 
--�cial needs of_g_iJted �hi_!_<;!.E_�n? 
2.  Are children placed out o f  certain aspects of  
the regular program as a consequence of gifted 
program pa rticipation? 
3 .  Are the program ' s  activities compatible with 
the pr�ram ' s  o�jec�ives? 
PROGRAN IDENTIFICATION 
4 .  Do the identificat ion procedures correspond to 
those stated in the current pr<?posal? 
s.  Is student iJentification based prima r i l y  on 
object ive data? -- - - · · 
PROGRAM MECHANICS 
6 .  
7 .  
8 .  
-· ·---
Does the number of students in the p rogram 
approximate the number o f  students stated in 
the current proposa l?  
Are the students involved in the program a t  
least 150 
Does the 
minutes per week? 
program allow for 
-· - -
an amount 
participation in setting objectives, 











. ·  . 
Pl\OCRAM MECHAN 1 C S  (Cont ' d . )  
9 .  
1 0 .  
1 1 .  
I s  the interac L i on between t'eache r and students 
gene ra 1 ly appr opr i a t e  t o  the program objectives? 
Does 
seem 
student involvement in 
g�ne r a lly to be high? 
the program activities 
Are s p e c i a l  counseling and/or guidance provisions 
made available to a l l  students in the gifted 
program? 
PROGRAM EVALUATION 
12.  I s  a systematic plan o f  evalua tion being used t o  
assess the program? --· 
1 3 .  Does the evaluation include measuring program 
obje c t ives with respect to pupil ...&EPWth? 
14.  Does the evaluation provide necessary information 
t o  assess the effect iveness o f  the program? 
PROGRAM ADMINISTRATION 
1 5 .  Were the teachers in the program involved i n  
developing the current proposal? 
16.  Do t h e  teachers i n  the program have copies o f  
the current proposal? 
1 7 .  Are materials and services being purchased 
necessary t o  the activities which comprise 
the program? 
1 8 .  Do the teachers in the program have access t o  all 
materials purchased specific�Jy_r the program? 
1 9 .  Are program funds being u t i l i zed mainly for pro-
--�m develooment rather t !�-�gr am ·-� int ena nee? 
20. Is a budget rc�c�rd ke�f current balance? 
2 1 .  Are teachers . aware o f  balance o f  funds allocated 
and deadlines for submission of r�uisitions? 
. . 
2 2 .  Do school clerks have special ordering 
instructions for materials and services for 
gi fted programs? 
PROGRAM SERVICES 
2 3 .  Are materials and services ordered for the program 









PROGRAM SERVICES (Cont ' d . )  
24 . Are you receiving the services and consultative 
help necessary to assist you in implementing 
your pro�ram? 
25. Indicate in which of the following areas you 
would like to receive additional assistance 
from the Gifted Program s t a f f ,  such a s :  
Ident ification o f  gifted children 
----















This model represents . the formative evaluation involving personnel from one school 
building. Two easily f i l l ed-out forms from that program are included. 
C.  Henry Bloom Elementary School 
Rockford, Ill inois 
Evaluat ion Procedures for Program 
I .  Teaching Teacher Evaluates 
A. Lesson (Form 1-A) 
Was behavioral goal met? 
B .  Children 
l .  Per formance (daily) (Form 1-B) 
2 .  Make comment on child ' s  sel f-evaluation. 
C .  Short narrative note to parents a t  end o f  teaching period. 
I I .  Coordinators Evaluation Responsib i l i ty 
A.  Look over records o f  children and lesson plans month l y .  
B .  Teaching teachers and coordinators in each area (Math and Language Arts) 
meet once monthly to assess over-all continuity and progress o f  Directed 
Study Program within their area. 
I I I .  Director 
Following each monthly meeting (See II-B above) coordinators meet with 
Director to assess over-all continuity and progress of entire birecte<l 
Study Program. 
I V .  Faculty 
Meet once monthly at noon to exchange ideas and discuss pupi l ' s  reactions 
( t eaching teachers plus interested faculty members) . 
EVALUATION OF LESSON 




To be f i l l ed in by Teacher 
PROBLEM AREAS 
--------- --·--·-·---- ·------
WRITTEN WRITTEN (CHECK) NARRATIVE 
9 1  
CHILDREN ' s  PERFORMANCE (AGE ) ----
To be filled in by a teacher 
and the student 
·92 
STUDENT ' s  NAME 
SUBJECT 
Student Evaluation . Teacher Evaluation 
1 - I 
2 - I: 
3 - I 
LESSON 
understood i t  and did 
understood i t  and did 




i t  







- He understood it and did i t  wel l .  
He understood it and did i t  poorly . 
- He didn ' t  understand i t .  
COMMENTS 
--!------------+------ -----------
---------ir----·-- ----·-·--1----- --···--·--· ----·--·-·-------------
!---------·---- ----- �-
--- -- --- -----��·---- ------ -------------------
--- --- ------------
---------<t----·-- ---·-· -----·---- --·-+---------- - ---------
-------------- ·------ --- -------- ------1---- ------- --·-------
>---- ----- ---·----------
-- --·-- -+------ ---- -- --- --- - ·-· ·--- - ------·--- ----
This model presents two types of evaluation that i f  used would indicate trends o f  
strength o r  concern that the individual student expresses. Taken over a period of 
several months forma tive evaluation as to the worth o f  emphasis or area of s tudy 
could be ascertained. 
PERSONAL REACTIONS AND INSIGHTS 
Block No . Exercise Name & No. 
93 
�����- �������������� 
1 .  What were your feelings while doing this exercise? (e . g . , uneasy, awkwa rd , con­
fused, pleasurab l e ,  e tc . )  
2 .  What new thoughts o r  insights about your problem-solving style were you made aware 
o f  as a result of this exercise? (Such as your: initial approach, follow-through , 
general �ork s t y l e ,  relations with other s ,  e t c . )  




Summa ti ve Evaluation Forms 
SUMMATIVE EVALUATION 
DESCRIPTIVE MODEL 
Program in operation since : 19 
Contact  person: 
Grade Level : 
Number of  students : 
Number o f  teachers: 
Program desc ript i o n :  
lde-n t i f icat ion c ri teria : 
Program obje c t i ve s :  
Plan f.or evaluation : 
Materials acquired during 19 
Comments : 
95 
SUMMATIVE EVALUATION FORM 
EVALUATION OF YOUR GIFTED PROGRAM - 1 9  - 19 
96 
OBJECTIVES OF PROGRAM MEASURING INSTRUMENTS EVALUATION RESULTS 
(List the main objectives (Indicate -- the measuring (Summarize the date in-
as stated in your pro po- �nstrumen t ( s )  or proce- dicating the degree to 
sal) dure(s) by which you which each o f  the cor-
evaluated each o f  the responding objectives 
corresponding objectives. was accomplished . )  
I f  teacher made tests 
were used , please attach 




. . -·-· 



















---- ·  
TEACHER QUESTIONNAIRE 
PLEASE HAVE ONLY THOSE TEACHERS INVOLVED IN A GIFTED PROGRAM 
FILL OUT THIS QUESTIONNAIRE 
1 .  With what program are you involved? 
2 .  Does the program operate: -------regularly in a classroom situation 
independent basis . 
-----
_______ irregularly 
other, specify _ _.:. ____ _ 
3 .  List names and times of workshops you have attended that pertain to this program. 
















6 .  List materials used in the program. _____________ _ 
7 .  How were these materials acquired? 
_________ Regular budget 
____ ____ Gifted program 
PTA 
··
Don ' t . know 
-------
8 .  List materials or other aids you nee� t o  better this program. 
9 .  Please identify what you perceive to be the s t rongest aspect of  this program. 
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1 0 .  What d o  you perceive to b e  its chief weakness? ___________________ � 
1 1 .  Do you think this program should b e  extended t o  other classrooms in  your building? 
Yes No 
------
1 2 .  List changes you_ would make i n  this program i f  you could. _____________ _ 
1 3 .  Do you feel this program should b e  continued ne�t year? ____ Yes No ----
I f  n o ,  please state your reasons. __________________________ _ 
98 
INSTRUMENT FOR TEACHERS 
We suggest you read through the �uestionnaire before answering any items. 
Part l 
Please indicate the extent to which you agree or disagree with each o f  the following 
s t a t ements by circling the appropriate letter.  The letters mean the following: 
SA - Strongly agree 
A - Generally agree 
U - Undecided or neutral 
D - Generally disagree 
SD - S t rongly disagree 
Please use the COl!lffient line if you want to explain your answer . 
1 .  I feel this school does a good job with the able 
students. 
Commen t :  
�����������������������-
2 .  The teaching situation i n  this school is a favorable 
one. 
Comment : �����������������������-
3 .  This school provides a well-balanced educational 
program. 
Comment :  · . . 
- -
4 .  The community is very supportive of our school 
program. 
CollUllent :  
S .  Students in the gif t ed classes spend too much t ime 
on those classes at the expense of other c l asses . 





























From: Sjogren, D . , Hopkins ,  T . ,  & Goole r ,  D .  Evaluation Plans and Instruments : 
Illustrative Cases o f  Gifted Program Evaluation Techniques : Center for 
Instructional Research and Curriculum Evaluation. Urbana-Champa ign: 
University of I l l inois. 




7 .  I think more students should be in the program 
than at present. 
Comme n t :  
�����������������- ����� 
8 .  Genera l l y  the students in the gifted program 
are the ones who should be in i t .  
Comment : 
������������������������
9 .  I feel I am well-trained for teaching a g i fted 
c l a s s . 
Comment :  
�������������������--���� 
10.  I f e e l  the gifted program i s  meeting i t s  o b j e ctives 
quite wel l  for the students who are in i t .  
Comment :  
������� �������������
1 1 .  I am concerned that I spend too much time preparing 
for and working with the gifted . 
Commen t :  
���·���������-
1 2 .  I have adequate materials and equipment t o  teach 
















































Part I I  1 00 
1 .  Suppose this school were t o  have a windfall of money. How would you reconnnend · 
the money be spent? Please indicate by ranking the follow�ng programs in terms 
o f  which have need for more material s ,  staff,  e t c .  The program may or may not 
exist in your school now. Give a rank o f  one to the program that yoµ consider 
most important ,  a rank of two to the next most important, and so on until you 
have ranked a l l .  




Pupil personnel services (includes guidanc e ,  health services , etc . )  
Program for low-achieving students 
Administrative support (includes clerical support) 
Library 
Other (Please specify) 
2 .  Now let ' s  think the other. way. Suppose the budget of your school were to be cut . 
How would you recommend the cuts be made? Please indicate by ranking the fol­
lowing programs in terms of their expendability from your point of view. Give 
a rank of one to the program that you feel should be cut or reduced first ,  a . 
rank o f  two to the next that could be cut or reduced , and so on until you have 








Pupil personnel services 
Lunch program , 
---
Administrative support 
Other (Please specify) 
EVALUATION REPORT 1975-1976 
Chicago Gifted Programs 
1 .  Do you have a copy o f  the current proposal for your gifted program? 
Yes No 
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2 .  To what extent do you feel that the identification-selection procedures used in 
your program were effective? 
1 2 3 4 5 
Not effect ive Very effective 
Please indicate any problems you may have had in the identification-selection of 
students for your program. 
3 .  To what extent were you able to follow the objectives , activities , and eval­
uation procedures stated in the proposal for your program? 
a )  Objectives and activities 




Please indicate any problems you may have had in implementing the objectives or 
activit ies of your program. 
1 02 
b )  Evaluation Procedures 
1 2 3 4 5 
D i f f icult Easy 
t o  t o  
follow follow 
Please indicate any problems encountered in evaluating your program: 
4 .  D i f ferent program objectives require d i f ferent levels of cognitive behav i o r .  In 
the packet with this form a descripti0n o f  these levels or thought processes was 
included. After referring to this description, please indicate the percentage 
of time in your program, that is devoted to these various leve l s .  
5 .  
a )  Knowledge % 
b) Comprehension % 
c )  Application % 
d )  Analysis ' % 
e )  Synthesis % 
f )  Evaluation % 
How supportive of your gifted 
a) 
b )  
c )  







































6 .  What percentage of s t udents were there i n  your gifted class who you feel did not 











7 .  From the following list o f  problem areas rank from "l" to "5" those which pre­
sented the major difficulties in implementing your program ( rank of " l "  for 
most serious problem , e t c . )  
difficulty with s t udent identification-selection ---
lack of preparation time ---
insufficient time to spend with gifted class. ---
lack of support from gifted office ---
inadequate funding ---
antagonism of other teacher toward Gifted Program ---
inadequate preservice training ---
poor proposal objectives 
----
inadequate program activities ---
inadequate evaluation models ---
inappropriate teaching s t rategies for gifted children ---
8 .  What do you feel are the strengths and weaknesses o f  your Gifted Program : 
9 .  What recommendations do you have t o  improve the gifted programs in Chicago? 
Student Questionnaire - Chicago Gifted Programs 
1 .  I asked to be i n  this class. 
2 .  I was chosen by the teache r ( s )  to be i n  thi� 
class.  
3 .  I find the work i n  this class a l i t t le too 
easy. 
4 .  The work in this class moves too slowly. 
5 .  In this class we can express ideas openly. 
6 .  Do you feel you are better i n  this subject 
than in other subj e c t s .  
7 .  I am given more responsibil i ty for my own 
learning in this class than in my regu lar 
class. 
8 .  I n  this class we can learn as much about the 
subject as we want to learn. 
9 .  In this class I can work at my own speed 
1 0 .  I n  t h i s  class I understand why I d i d  well 





























1 2 .  What did you like the= most about this c l ass? 
---------------------·- -----· 
1 3 .  What did you l ike least about this cla�s? 
------ ---- -------------· ·----·--·------ ---------
1 4 .  What ideas do you have for making this class better next year? 
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